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Gender issues and problems portray that our womenfolk are subjected to the vicious circles of gender-
stereotyping, discrimination and violence. These predicaments are designed to keep these individuals 
in disadvantageous positions in the quest for employing formal education in the task of enabling them 
achieve effective human resource development. This unfortunate and ugly scenario has meant that the 
level of awareness and understanding among our womenfolk about the dangers and dangerous 
consequences of unplanned increase in human numbers is quite low. This development constitutes a 
serious negation of the principles which bear on the attainment of sustainable national development in 
Nigeria. The negative effects of gender stereotyping, discrimination and violence on the human 
resources development indices of our womenfolk, have prevented them from contributing meaningfully 
to the socioeconomic development of Nigeria. It is posited that the provision of a re-engineered and 
invigorated gender education programmes could provide a plausible basis for employing requisite 
curriculum design perspectives for coping with and possible overcoming the challenges posed by the 
predicaments encountered by our womenfolk. This thought could contribute in improving the quality of 
human life indices amongst these women; it could also contribute towards putting in-place a number of 
human development structures that are designed to contribute effectively and productively in 
committing these individuals to virtues intrinsic in self improvement and self enhancement in the task 
of attaining sustainable national development in Nigeria. 
 
Key words: Gender-stereotyping, sustainable development, gender education, curriculum design, human 
resources indices.     

 
 
INTRODUCTION 
 
“Gender” is often portrayed as a broad analytic concept 
which highlights women’s roles and responsibilities in 
relation to those of men; it is regarded as a relational 
term used in complementing the emphasis on women; it 
is also indicative of a growing concern with the broader 
implication between men and women’s socio-economic 
roles (Okeke, 1999; Okam and Umeh, 2004). “Gender”, 
like a socio-economic status, constitutes an aspect of 
social organization that both reflects and is circumscribed 
by the surrounding culture. Okeke (1999) expatiates that  
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“gender”, very often, is used interchangeably with “sex”; 
however, the two concepts do not mean exactly the same 
thing. Sex is either male or female; sex is biologically 
determined while “gender” is culturally determined. Aja-
Okorie (2013) also describes gender as a cultural 
construct that distinguishes the roles, behaviours, mental 
and emotional characteristics between males and 
females developed by a society. In this circumstance, 
Okeke (1999) argues that as society assigns and in fact, 
imposes certain behaviour characteristics on either sex, 
they begin to think, feel or act in ways expected of the 
society. Thus certain behaviour characteristics and 
attributes have been imposed by society on either sex 
and  these  behavior attributes have now been  



 
 
 
 
constituted into stereotypes. Okeke (1999) observes that 
these stereotyped “sex” roles and functions imposed by 
culture from one generation to another become accepted 
without question, internalized and erroneously interpreted 
and applied as if they are biological characters and or 
characteristics. Thus Okeke (1999) emerges with a very 
relevant thesis to this exposition that, although males and 
females can never be identical, but gender differences 
tend to be exaggerated to a point such that they are 
constituted into myths and predicaments which tend to 
limit the human resource development and utilization of 
one’s potentials. The problems and issues deriving from 
this gender stereotyping, according to Ukpebor (2007), 
have largely been instrumental not only for the 
marginalization of women in every aspect of development 
in Nigeria but has also contributed to the preponderance 
of negative treatment and substantial measures of 
violence meted to our womenfolk in many parts of this 
country. 

Thus when we sex-stereotype roles, we directly or 
indirectly limit full participation of individuals as well as 
limit full development of their resources. These constitute 
very serious constraints upon full realization of human 
resource development. This frame of thought implies 
discriminating against these individuals; this 
discriminatory attitude and posture, very often, creates 
forums for inflicting violence on the individuals who are 
being discriminated against (Ukpebor, 2007; Offor, 2011; 
Danladi and Okam, 2011). In Nigeria, this circumstance 
has contributed its own quota in the present very low 
indices of human resources development of the Nigerian 
womanhood. 
 
 

SOME EXAMPLES OF STEREOTYPED HUMAN 
BEHAVIOURS, DISCRIMINATORY ATTITUDES AND 
VIOLENCE POSTURES AND POSITIONS METED 
AGAINST THE HUMAN RESOURCE DEVELOPMENT 
INDICES (HRDI) OF NIGERIAN WOMANHOOD 
 
Danladi and Okam (2011) concede that Nigerian women, 
unlike the male counterparts, have not made any 
significant contribution in terms of the socio-economic 
development of Nigeria. They reflected that the possibility 
of making this contribution is very much in doubt when 
one takes cognition of the high level of illiteracy prevailing 
amongst Nigerian women. They expatiated further that 
non-formal education programmes for women can only 
be effective if the recipients are involved in the 
formulation of objectives, planning and execution of such 
programmes based on their needs, aspirations, interests, 
abilities and competencies; they regretted that these 
frames of thought are quite far from being the case. 

Nwagbara (1995) reveals that as a result of the 
"negative" gender stereotyping, discrimination and 
violence postures construed in reference to their role-
behaviour, Nigerian women have not effectively 
participated  in  the  nation's  development. At present, a 
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variety of social and cultural barriers which impinge on 
such negative gender issues as "early marriage", "high 
bride price", "domestic and rural drudgery", 
"discriminatory family treatment", "domestic violence", 
"non-recognition of women's reproductive rights", "denial 
of women's socio-economic emancipation" and "old age 
insecurity" are some of the social injustices that afflict 
Nigerian womanhood. Nwagbara (1995) further considers 
that "low social and economic status", "marital instability", 
and "insecurity at old age" is some of the causes of high 
fertility amongst Nigerian women. She endorses that the 
large scale exclusion of these women in the nation's 
development has fostered and enhanced high fertility 
rates amongst them. 

In spite of the foregoing gender problems, 
predicaments and issues which largely derive from 
violence and the stereotyping of women's role-behaviour 
and status, women make up a substantial proportion of the 
population of Nigeria. In some communities, they constitute 

more than half of the total population (Nwagbara, 1995). 
However, in spite of their numbers, this section of the 
Nigerian populace is characterized, to a very large extent, 
by widespread illiteracy and ignorance especially in the 
rural areas where these women are mostly petty traders 
and very small-scale farmers. 

Nwagbara (1995) concedes that it is not an under-
statement to say that about 90% of woman in Nigeria are 
uneducated, yet it is these persons who are central to the 
issues that have bearing on the current and unpleasant 
Nigerian overpopulation crisis. It is only if these women 
are well-educated and well-informed can they, on their 
own, understand the negative implications of large 
populations and or over-population. Danladi and Okam 
(2011) observed that in many rural locations of Nigeria, 
many women still breed children without due 
consideration of the implications on their health and the 
well-being of their families. Sometimes this development, 
according to these scholars, is due to cultural biases in 
which child-bearing is construed as God-sent and should 
not be tampered with. 

Onuekwe (2007) reveals that in many Nigerian 
societies, girls and women are expected to contribute 
substantially to their parents' well-being. These 
individuals are obliged to make contributions so as to 
sustain the pleasures and appeasements of their parents 
and members of their lineages. Any demonstrations of 
failure by these individuals to fulfill these obligations 
might not only earn them ostracism from the affairs of 
members of the extended family but also could bring 
serious sanctions placed against them. Onuekwe also 
observed that in many Nigerian societies, it is mandatory 
for individuals, especially the women-folk, to be 
committed to contributing "service quotas" for the 
substance and maintenance of the "Immortality of the 
lineage" through the instrument of having or putting large 
families or large populations in place. Nwagbara (1995) 
records that within the last two or three decades, a 
variety of cultural factors have contributed in bolstering a  
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preference for high fertility propensity amongst many 
Nigerian women. This development had led to the recent 
large increases in the population of the country in spite of 
Federal Government's efforts which are geared at 
countering the problem of unplanned increases in human 
numbers amongst young people generally. 

The question of unplanned increases in human 
numbers has led to an escalated growth and expansion 
in the population of Nigeria - a problem which has 
negatively entrenched itself into the socio-political and socio-
economic fabrics of the country. The over-population 

problem of Nigeria has brought about imbalances between 
her population numbers and the available economic 
resources for maintaining and sustaining this growing 
population. This unrestrained population growth has 
tended to militate, very negatively, socio-economic 
development in all ramifications in the country. The 
circumstances of solving and overcoming her over-
population crisis constitute a major over-riding concern 
for Nigeria. The growth rate of Nigeria's population which 
stands at about 3.5% has culminated into severe 
economic pressures vis-a-vis the ailing and dwindling 
economy of the country. This development has translated 
into such problems as: foreign indebtedness; unmanaged 
rate of urban migration; widespread unemployment 
syndrome especially amongst women; economic disparities 
between her various populations and where women are 

placed in disadvantageous and miserable situations and 
positions; severe food shortages and a prevalence of 
substandard living conditions for most people in the 
country, a situation which has also affected many women 
very adversely. In fact, Nigeria's per capital income 
stands at about 260 United States dollars - this is rated 
one of the lowest in the world. 

Etuk (2004) submits that the endorsement of gender-
stereotyping and gender discrimination coupled with 
incidences of violence outbursts and negative sentiments 
that are meted against women in the Nigerian socio-
cultural patterns have exerted pronounced detrimental 
effects on the human resources development and 
availability, qualitatively and quantitatively in Nigeria. He 
recounts that the negative effects of these gender-
stereotyping incidences in Nigeria have weighted 
vehemently more against our women-folk. He 
enumerates these effects thus: a) overwhelming 
dominance of males in such a job area as the auto-
mechanic profession; (b) shortage of manpower in certain 
professional field because it is believed to be a special 
preserve or reserve-field for men; (c) more number of 
unemployed women who have resorted to becoming 
complete house-wives because of lack of job opportunities 

which largely emanate from the problems intrinsic in 
gender-stereotyping, gender discrimination and violent 
sentiments meted against women generally; (d) very few 
number of job areas available for women due to gender 
discrimination; (e) little concern for women education which 
limits the quality of their innate capabilities for human 

resource development; (f) under-utilization of women due to  

 
 
 
 
the negative effects of gender stereotyping and gender 
discrimination associated with the professions; (g) 
general shortage of women skilled manpower in the 
labour market due to the neglect that women education  
has suffered at all levels of education; and (h) uneven 
distribution of the entire labour force due to gender 
discrimination and stereotyping that our women-folk have 
been victims of. 
 
 

BARRIERS TO EXPLORING GENDER EDUCATION 
PERSPECTIVES IN COMBATING VIOLENCE AGAINST 
NIGERIAN WOMANHOOD IN THE QUEST FOR 
ENHANCED HUMAN RESOURCE INDICES 
 

Discrimination against women's education in relationship 
to the bid for enhancing their human resource 
development has been the subject of concern for several 
years in the world. Four World Conferences were held in 
Mexico (1975); Nairobi (1985); Copenhagen (1995) and 
Beijing (1995) and were designed, among other aims and 
objectives, to improve and enhance the human resource 
development indices of women. These conferences 
advocated the need to enhance the status of the girl-child 
and women and help them to participate fully in the 
various responsibilities of economic, social and political 
life for rapid and qualitative development of the country 
(Ukpebor, 2007). In line with this reflection, the National 
Policy on Education (NPE, 2004) clearly states that every 
Nigerian shall have a right to equal educational 
opportunities according to his or her ability. 

Adugbo (2000) recounts that the basic objective of the 
foregoing Conferences is to bring about gender equality 
at home, in the work place and the wider national and 
international communities. He expatiates further that 
these conferences were largely designed to bring to 
focus the status and rights of women which leave very 
much to be desired because it is believed that the 
perceived discrimination against them engenders certain 
obstacles which prevent women's active participation in 
all spheres of life. Thus Okeke (1999) is emphatic on the 
view that gender issues in education have assumed great 
and negative dimensions in the lives of our womenfolk;  
She reminds us that many persistent problems of 
underdevelopment such as "overpopulation", "high 
inflation", "high infant mortality rate", "poor nutritional 
status and health care", "low family income", "children's 
under- achievement in  education" and "low gross 
national productivity" can find their solution in requisite 
and effective education of women and this frame of 
thought appears to be eluding our womenfolk on daily 
basis. 

Thus Adugbo (2000) reflects sadly that female 
education is known to have lagged far behind that of their 
male counterparts in most countries of the world including 
Nigeria. He reminds us that even though the Beijing 
Declaration and the Platform for Action (1995) regards 
education  as  a  human  right, low  level  of  education is  



 
 
 
 
generally observed among women. Boserup (1970) 
believes that this development largely resulted from the 
discriminatory policy in education and the attitude of 
many parents; she concedes that parents were more 
willing to send their sons to school than their daughters. 

In spite of the view that Nigeria's National Policy on 
Education (2004) lays emphasis on gender equality in 
education, women's education still trails far behind men's 
with far-reaching adverse consequences for both individuals 
and the national well-being. Thus Aboribo (2000: 82-83) 

considers that the willingness, enthusiasm and ability of 
women to actively participate in the development process 
in Nigeria is a function of many factors which are socio-
economic and political. 

He reflects these factors thus: (a) conflicting religious 
and cultural norms and values which have done little or 
nothing to advance women's education because their 
educational endeavours are influenced by these norms and 
values; (b) only educated parents could countenance the 

tendency to send their female children to school; most 
illiterate parents thought very less about the relevance of 
that "super structure" for the female children; (c) the 
endorsements of early marriages by parents for their 
female children led to early settlement in life for these 
ladies and this development in itself deprived them of 
education;  (d) many residential school environments 
have been found to be un-conducive for the pursuit of 
education in respect of women; these schools lacked the 
necessary facilities and resources and conducive 
atmosphere to engender female education; (e) some 
husbands and even parents might want to terminate their 
support for female education at a certain level of 
attainment and thereafter terminate it; (f) in some cultures, 
the female sex is to be seen and not to be heard; their 
activities are restricted strictly to the home and domestic 

affairs; this position coupled with allied postures and 
attitudes appear to have shaped the female emotions, 
interests and activity over the years; in certain 
circumstances, women are denied and deprived of many 
socio-economic benefits which their male counterparts 
enjoy and these deprivations and discrimination have 
affected the status of girls and women in the society; (g) 
generally, there is low transition of females to higher 
levels of education  (i) inadequate and incommensurate 
response of governments (Federal, State and Local) to 

the reality and scope of the problem of discrimination 
of women in the quest and pursuit of education; (i) 
women non-governmental organizations have not 
adequately participated or emerged with sufficiently 

meaningful and sustainable educational  programmes for the 

females; (j) although the government Blue Print (1989) on 
women's education has been in existence for almost two 
decades, it does not contain adequate appraisal of the 
state of women's education in the country; the 
implementation of its lofty ideals have not been 
sufficiently and vigorously pursued; (k) widespread 
researches have not been sufficiently executed to alert the 
nation about the consequences of denying women of access  

Danladi and Okam          037 
 
 
 
to education; also, most public functionaries are not 

adequately 'aware of the viable options or strategies to 
adopt in promoting female education; (l) women's 
education was not given any priority attention in the 1976 
Universal Primary Education; again, women’s education 
has not been adequate attended to in the present 
dispensation in spite of the endorsements in the National 
Policy on Education (2004) regarding the provision of equal 

access to education for all groups; and (m) in spite of the 
United Nations' declaration of a Decade for Women 
(1975-1986) which resulted in greater involvement of 
women in development activities in many parts of the world, 
Nigerian women have not received sufficient attention 
regarding their involvement in schemes and structures 
that could bring about large-scale human resource 
development. 

The implication of the foregoing reflections and 
elaborations largely subscribe to the view that our women 
have not sufficiently acquired the requisite knowledge, skills, 
attitudes and values that are necessary for making them 
active participants and beneficiaries of resource 
development activities in society. Thus the 
implementation of the ideals of the Dakar Framework of 
Action (2000) for the education of women in this country 
has largely not been executed (Umoh, 2004; Etuk, 2004; 
Okam and Umeh, 2004; Ukpebor, 2007; Onuekwe, 
2007). 
 
 

THE DAKAR FRAMEWORK OF ACTION (DFA) (2000) 
EXAMINED AS A DELIBERATE PROGRAMME 
DESIGN IN COMBATING VIOLENCE, 
DISCRIMINATION AND GENDER STEREOTYPING 
AGAINST NIGERIAN WOMANHOOD 
 

The Dakar Framework for Action (2000) for "Education 
for All" (EFA) endorses that every woman has a right to 
education. It asserted that it is only through a sustained 
commitment of women to useful and meaningful 
education could they contribute with strength and purpose 
in addressing a variety of problems that have engulfed the 
world. The Conference reflected that the world faces 
daunting problems; it enumerates some of the notable ones 
such as: mounting debt burdens, the threat of economic 
stagnation and decline, gender stereotyping and gender 
discrimination against womanhood, rapid population 
growth, widening economic disparities among and within 
nations, war, occupation, civil strife, violent crime including 
violence against women, the preventable deaths of millions 
of children and widespread environmental degradation. It 

noted that these problems have led to major obstacles in the 
provision of women's education in many of the least 
developed countries of the world. 

The Conference endorses that it is only through a 
genuine commitment of women to education could they 
embrace their essential rights and capacities for the purpose 
of benefiting and tapping into the promises and possibilities 
of the new century including the following: a variety of useful 
scientific and cultural developments; availing themselves of 

available  information, much  of  which  are  considered  
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relevant to survival and basic well-being; an exposure to 
information schemes which are rooted in the provision of 
more life-enhancing knowledge including the structures 
involved in learning how to learn as well as tapping into 
the synergistic effects that occurs when important 
information is coupled with the modem advancement that is 
rooted in our new capacity to communicate. The Conference 

entertained the hopes that these new forces of 
development, when combined with the cumulative 
experience of reform, innovation, research and the 
remarkable educational progress of many countries, 
could make the goal of women education an attainable 
goal. 

Based on the foregoing philosophical reflections and 
pronouncements by the Dakar Framework of Action 
(2000) on the place of education in enhancing the human 
resource development of women, it emerged with three 
major components in respect of its framework about the vital 
need for women to be educated as follows: (a) the 
implications of the fundamental right of all women to be 
educated; (b) the purpose of education for all women; 
and (c) an expanded vision and a renewed plea for 
women to become committed to education. 

In respect of the implication of the fundamental right of 
all women to be educated, the Conference considered 
the relevance of the following to the totality of the 
spectrum of womanhood thus: (a) exposing them to an 
understanding that education can help them ensure a 
safer, healthier, more prosperous and environmentally 
sound world while simultaneously contributing to their 
social, economic, and cultural progress, tolerance and 
international cooperation; (b) acquainting  them with the 
knowledge that education is an indispensable key for 
personal and social improvement; (c) a recognition that 
sound basic education for women is fundamental to the 
strengthening of higher levels of education for them 
including their attainment of scientific and technological 
literacy and capacity and thus to self-reliant development; 
and (d) a recognition of the necessity to provide and to 
present the coming generations of women an expanded 
vision of and a renewed commitment to education to 
enable them address the scale and complexity of the 
challenges confronting humankind in the quest for 
survival and effective living. 

With regard to the purpose of education for all women, 
the Conference considered the vitality and necessity of 
meeting their basic learning needs in a variety of ways 
through the process (education) itself. The following 
endorsements were made: (a) the necessity for meeting 
women's basic learning needs in the areas of literacy, 
oral expression, numeracy, and problem-solving through 
exposure to basic learning content that embraces 
knowledge, skills, attitudes and values required by 
human beings for the purpose of executing the following: 
(i) ability to survive;(ii) ability to develop their full 
capacities;(iii) ability to live and work in dignity;(iv) ability 
to participate fully in development; (iv) ability to improve 
the quality  of  their  lives; (v) ability  to  make  informed  

 
 
 
 
decisions and to continue learning. The Conference 
emphasized that the acquisition and satisfaction of these 
"need areas" in the lives of women could expose and 
equip them to achieve the following designs, namely: (i) 
empowering them in any society and conferring upon 
them the responsibility to respect and build upon their 
collective cultural, linguistic and spiritual heritage;(ii) a 
commitment to promoting the education of others; (iii) a 
commitment to furthering the course of social justice; (iv) 
a commitment to the achievement of environmental 
protection; (v) a commitment to a display of tolerance 
towards social, political and religious systems which differ 
from their own; (vi) a commitment to ensuring that 
commonly accepted humanistic values and human rights 
are upheld; and (vii) a commitment to work for 
international peace and solidarity in an interdependent 
world. 

In the context of an expanded vision and a renewed 
plea for women to become committed to education, the 
Conference suggested the need for them to contemplate 
and embrace educational designing’s that surpass 
present resource levels of institutional structures, 
curricula and conventional delivery systems while 
building on the best in current practices. The Conference 
endorsed the need for urging women to tap with vigour 
and creativity into the present new possibilities which 
result from the convergence of the increase in information 
and the unprecedented capacity to communicate in a bid 
at achieving this design. Thus, in the circumstance of the 
determination for increased effectiveness in the 
education of women, the Conference emerged with a 
number of ways of achieving the expanded vision of 
education thus: (a) universalizing access and promoting 
equity (b) focusing on learning; (c) broadening the means 
and scope of education generally; (d) enhancing the 
environment for learning; and (e) strengthening 
partnership which bear on education as a human 
endeavour. 
 

 

CAPITALIZING ON THE RELEVANCE AND EFFECTS 
OF CLIMATE OF CHANGE IN OVERCOMING 
INCIDENCES OF VIOLENCE AGAINST WOMEN 
THROUGH EFFECTIVE CURRICULUM 
DEVELOPMENT AND DELIVERY IN SCHOOLS: 
TOWARDS ENHANCING THE HUMAN RESOURCE 
INDICES OF NIGERIAN WOMANHOOD 
 
Umoh (2004) reflects that the pattern of defense based 
on gender discrimination and  gender-stereotyping does 
not and would not favour human resource development in 
Nigeria. He emphasizes the need for people to employ 
the virtues implicit in education as an end in itself to bring 
about human resource development through the 
exploration of the innate characteristic intrinsic in 
womenfolk. It is also important to recognize that, to a very 
large extent, the family influences virtually affect all 
aspects  of  a  child’s  resource  development  capacities  



 
 
 
 
including his thinking, behaviour and career selection 
(Umoh, 2004). Azikwe (1998) notes that children are 
socialized very early into "appropriate" sex-typed 
behaviour including a variety of forms of human 
developmental activities and occupations. Thus an 
individual's career choice including his human 
development indices is often a reflection from sex-
stereotype initiated through family socialization and 
education. As a result of parent-child socialization, 
adolescents often make their career choice including their 
human resource development indices in accordance with 
the aspirations held for them by their parents (Nwezeh, 
1988). Thus, family and home socialization often produce 
a significant contribution to an individual’s human 
resource development indices and behaviour. 

However, unfortunately, Umoh (2004) considers that 
family education in the aspect of socializing the child into 
occupational area based on gender is discriminatory and 
bears a negative consequence on human resource 
development. In other words, sex-stereotyping in 
occupational choice is pervasive in boosting the human 
development indices of an individual. Thus, while sex-
stereotyping limits choices of both male and female, it is 
particularly constraining for women because few career 
occupations are perceived as being appropriate for 
women. Besides, the fewer job areas available for 
women might be of low status and income and thus seem 
discouraging.It is suggested that the family as an agent of 
socialization and the first institution for the propagation of 
career aspirations, behaviour and human resource 
development indices, particularly for young persons, must 
be ready to make the home ultimately equitable in terms 
of motivation, counseling, and supervising both males 
and females through the employment of effective 
curriculum programmes intrinsic in education, both as a 
process and as an end in itself. 

Umoji (2004) concedes that no nation will develop 
without quality and quantity manpower and human 
resources. Thus, the actualization of our quest for human 
resource development requires that parents, teachers, 
and the learners must be abreast with the current trend in 
the labour market in terms of existing employment 
opportunities and the skills required to fill in the 
opportunities. 

Anyikwa (1998) entertains the view that most parents in 
Nigeria are illiterates and do not possess the adequate 
career information to help their children to begin to 
cultivate the necessary pre-requisites and ideals 
germane for effective human resource development. 
Their choice of career for their children is usually based 
on gender discrimination and gender-stereotyping.  It 
therefore becomes directly a function of the school, 
through the curriculum development process and delivery 
to help the child out of the predicament of making 
unrealistic career that could become counter-productive 
for effective human resource development in the final 
analysis. It is considered that probably the most basic  
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function of the school in respect of an individual's career 
development including his/her human resource 
development agenda is to encourage him to grow and 
utilize his/her full potentials. This aim rests on the 
assumption that each person, woman or man, is capable 
of utilizing his/her abilities to the fullest if given 
opportunities to grow and realize his/her potentials 
through adequate and meaningful exposures to 
education through effective curriculum development 
embraced in the school (Umoh, 2004; Anyinkwa, 1998; 
Etuk, 1998; Okam and Umeh, 2004). The school has an 
obligation to assist the individual to fully utilize his/her 
abilities and on completing her/his education, to engage 
in jobs, careers or activities that are commensurate with 
his/her abilities and interests in the quest for effective 
human resource development in the task of contributing 
meaningfully to sustainable national development. 
 
 
CONCLUSION 
 
A number of scholars (Okeke, 1999; Nwagbara, 1995; 
Bolarin, 1999; Anyikwa, 1998; Etuk, 1998; Umoh, 2004; 
Okam and Umeh, 2004; Ukpebor, 2007; Onuekwe, 2007) 
are opposed to gender discrimination and gender-
stereotyping because they constitute impediments to 
effective human resource development, particularly in 
respect of our women-folk. These researchers and 
academics generally endorse that individuals possess 
innate characteristics and potentials which, when 
properly developed, through education, enable then 
assume full responsible personalities who can contribute 
meaningfully and productively to national development. 
Thus, effective family education could be employed in 
exploring gender differences amongst young persons 
(males or females) so as to enable them cultivate the 
ideals intrinsic in embracing human development 
structures that constitute necessary prerequisites for 
making good career choices. The above-named 
researchers generally concede that sex-stereotyping is 
responsible for shortages of manpower resources in 
certain professional fields and this development has been 
allowed to weigh adversely against our women. It is 
considered in this exposition that gender discrimination, 
sex-stereotyping and violence against our womenfolk 
should not constitute a prominent issue in deciding life in 
Nigeria; it is also entertained that women have not been 
given equitable education and employment opportunities 
necessary for effective human resource development in 
Nigeria. It is vital that all women be exposed meaningfully 
to formal or non-formal forms of education programmes 
in order to tap into the knowledge resource base of 
human development as a curriculum design.  Through 
this emphasis, these women could become human 
resource-assets and experts on issues and matters which 
bear on sustainable national development in the context 
of Nigeria. 
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