
Journal of Education Research and Behavioral Sciences Vol. 6(2), pp. 021-028, June, 2017 
Available online at http://www.apexjournal.org 

ISSN 2315-8735© 2017 Apex Journal International 
 
 
 
 
 

Full Length Research 

 

Effct of Instructional Scaffolding on Academic 
Performance of Students in Financial Accounting in 

Secondary Schools in Delta State, Nigeria 
 

Robinson Osarumwense Owenvbiugie and DanieI Osamwonyi Iyoha 
 

Department of Vocational and Technical Education, Faculty of Education University of Benin, Nigeria 
 

Accepted 11 April, 2017; Published 15 June, 2017 
 

This study examined the effect of scaffolding teaching method on the mean academic performance of 
male and female students of financial accounting students in Delta State. The purpose of the study 
determined the academic performance of students exposed to traditional methods and those exposed 
to scaffolding method of teaching in financial accounting. The study used pretest, posttest, control 
group, non-randomized quasi experimental research design. A total of one hundred and sixty (160) 
students offering financial accounting were used for the study. Two instructional packages were 
developed, one for the treatment group and the other was subjected to the traditional method of 
teaching financial accounting.  The financial accounting achievement test (FAAT) was used for data 
collection.  The data were analyzed using mean and standard deviation to answer the research 
questions while the analysis of co-variance and t-test were used to test the hypotheses.  Summary of 
result revealed that scaffolding teaching method was superior to the traditional methods in improving 
the academic performance of students in financial accounting, among others.  It was therefore, 
concluded that scaffolding method is a good teaching method for teaching financial accounting hence, 
the researcher made the following recommendations: firstly,  financial accounting lessons should be 
scaffold irrespective of the gender of the students and the location of schools, among others. 
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Introduction 
 
Instructional scaffolding can be thought of as the 
strategies that a teacher uses to help learners bridge a 
cognitive gap or process in their learning to a level they 
were previously unable to accomplish.  These strategies 
evolve as the teachers evaluate the learners initial level 
of ability and then through continued feedback throughout 
the progression of the task.  In the early studies, 
scaffolding was primarily done in oral, face-to-face 
learning environments. In classrooms, scaffolding may 
include modeling behavior’s, coaching and prompting, 
thinking out loud, dialogue with questions and answers, 
planned and spontaneous discussions, as well as other 
interactive planning or structural assistance to help the  
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learner bridge a cognitive gap.  This can also include 
peer mentoring from more experienced students. The 
contemporary scaffolding provided by the teacher is 
removed as soon as the students internalize the content 
and or process and are competent to assume a full 
responsibility for controlling the process of a given task. 
There are two major steps involved in (Is); one is the 
creation of instructional plans that will lead the students 
from what skills they hitherto have mastered into a deep 
understanding of new material in financial accounting. 
Those scaffolding plans must be carefully presented, in a 
way that each new skill or bit of information that the 
students learn can provide a logical next step based upon 
which they already know or able to do.  To go along with 
this first step, the teacher must be sure to have a 
continuously assess student learning and make a solid 
correction (or linkage) between the new information and  
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the prior knowledge the students had already understood 
and put to use.  The second of the major steps, is an 
execution of the plans, by initially modeling the process 
and then guiding the students through the task so they 
can perform it independently. Scaffolding is typically 
associated with the socio-cultural theory of Vvgotsky.  
Scaffolding metaphor was adopted by Wood and Ross 
(1976) to explain the role that adults can play in joint 
problem-solving activities with children.  Borrowed from 
the field of construction, where a scaffold is a temporary 
structure erected to help with the building or modification 
of another structure, the use of scaffolding as a metaphor 
within the domain of learning refers to the temporary 
support provided for the completion of a task that 
learners otherwise might not be able to complete on their 
own.  Similar to the scaffolding used in construction to 
support workers as they work on a specific task, 
instructional scaffolds are temporary support structures 
faculty put in place to assist students in accomplishing 
new tasks and concepts they could not typically achieve 
on their own.  Once students are able to complete or 
master the task, the scaffolding is gradually removed or 
fades away – the responsibility of learning shifts from the 
instructor (teacher) to the student. 

Instructional scaffolding strategy emphasizes on the 
role of teachers and others in supporting the learner 
development and providing support structures to get to 
that next stage or level (Raymond, 2000).  This teaching 
strategy originated from Lev Vygotsky socio-cultural and 
his concept of the zone of proximal development (ZPD) 
(Raymond, 2000).  This socio-cultural theory spelt out 
that social interaction plays an important role in the 
development of cognition.  He believes that learning 
occurs through participation in social or culturally 
embedded experiences.  In his views, the learner does 
not learn in isolation, rather learning is strongly influenced 
by social interactions, which takes place in meaningful 
contexts.  Children social interaction with more 
knowledgeable or capable people and their environment 
significantly affect their ways of thinking and interpreting 
situations.  The second foundation for instructional 
scaffolding is Vygotsky concept of the zone of proximal 
development (ZPD).  The ZPD is that area between what 
a learner can do independently (Mastery level) and what 
can be accomplished with the assistance of a competent 
adult or peer (instructional level).  He believes that any 
child could be taught any subject effectively using 
instructional scaffolding techniques by applying the 
scaffolds at the ZPD. 

Instructional scaffolding as a teaching strategy depends 
heavily on the idea that children come to any educational 
setting with a great deal of pre-existing knowledge, some 
of which may be incorrect.  It is the process of building on 
what a student already knows that makes scaffolding an 
effective instructional technique.  Olson and Prath (2000) 
observed that in instructional scaffolding, a more 
knowledgeable other provides scaffolds to facilitate the  

 
 
 
 
learner development.  The scaffolds facilitate a student 
ability to build on prior knowledge and internalize new 
information.  The activities provided in scaffolding 
instruction are just beyond the level of what the learner 
can do alone.  An important aspect of scaffolding is that 
scaffolds are temporary.  As the learners abilities 
increase, the scaffolding provided by the more 
knowledgeable person is progressively withdrawn.  
Finally, the learner is able to complete the task or master 
the concepts independently (Chang, Sung and Uhem, 
2002). According to Stone (1998), scaffolding is viewed 
as an interactive process that occurs between teacher 
and student who must both participate actively in the 
process. 

In general, scaffolding is construed as support given by 
a teacher to a student when performing a task that the 
student might otherwise not able to accomplish.  First 
common characteristic in the various definitions of 
scaffolding is contingency; often referred to as 
responsiveness, tailored, adjusted, differentiated, titrated 
or calibrated support.  The teachers’ support must be to 
the current level of the students’ performance and should 
either be at the same or a slightly higher level. A teacher 
acts contingently when he/she adapts the support in the 
way or another to a (group of) student(s).  A tool for 
contingency is diagnostic strategies, to provide 
contingent support, that is one must first determine the 
students’ current level of competence.  Only with such 
knowledge can the support to be provided be adapted to 
the students’ level of learning (i.e. made contingent).  
Many authors have acknowledged the importance of 
diagnosis in relation to scaffolding and was referred to as: 
dynamic assessment (Lajoie, 2005). The second 
common characteristic is fading or the gradual withdrawal 
of the scaffolding.  The rate of fading depends upon the 
child’s level of development and competence.  A teacher 
is fading when the level and/or the amount of support 
decreased over time.   

The third aspect and perhaps the final is the transfer of 
responsibility via contingent fading. That is, responsibility 
for the performance of a task is gradually transferred to 
the learner.  Responsibility is interpreted in this review in 
a broad sense, it can refer to students’ cognitive or meta-
cognitive activities or students’ affect.  The responsibility 
for learning is transferred when a student takes 
increasing learning control.  

Financial accounting is one of the subjects offered in 
the senior secondary schools in Nigeria.  It is among the 
subjects taken in West African Senior School Certificate 
Examination and National Examination Council School 
Certificate Examinations.  This subject should equip the 
recipients with the competency needed to keep basic 
accounting records. It involves the collection, recording, 
summarizing, analyzing and reporting in monetary terms 
information about a business organization to the users of 
such information. According to Igben (2004), financial 
accounting can be defined as the process of collecting,  



 
 
 
 
recording, presenting and analyzing/interpreting financial 
information for the users of financial statements. 
Financial accounting is the process of identifying, 
measuring and communicating economic information to 
permit informed judgment and decisions by users of the 
information.  Accounting may be defined as the process 
of measuring, interpreting and communicating financial 
informed to enable others inside and outside the 
organization to make information decisions.   

The general objectives of accounting are to provide 
specialized instructions to prepare students for careers in 
the accounting fields; fundamental instruction that will 
help student assume their economic roles as consumers, 
workers, and citizens, background instruction to assist 
students in preparing for other professional careers 
requiring advanced study in book-keeping and 
accounting, accounting skills for personal and future use.  
The objectives of accounting according to Osuala (2004) 
are to: 
 
(1) Learn how to keep better records for personal and 
home use; 
(2) Study financial accounting records and reports as an 
integral part to the functioning of any business enterprise; 
(3) Understand the concept of assets, liabilities and 
proprietorship so that the fluctuation in business and 
records may be correctly interpreted; and 
(4) Interpret and analyses business and records in terms 
of customers. 

To achieve the stated objectives, accounting should be 
taught with an effective instructional strategy to make 
teaching and learning a meaningful one. 

Many students register this subject in secondary 
schools but unfortunately they perform poorly in external 
examinations irrespective of their gender.  This issue of 
poor academic performance of financial accounting 
students in Delta State has been of much concern to all 
and sundry.  The quality of education depends on the 
teachers as reflected in the performance of their 
students.  Over time students’ academic performance in 
both internal and external examination, had been used to 
determine excellence of teachers within the teaching 
professions.  Teachers have been shown to have an 
important influence on student academic achievement 
and they also play crucial roles in educational attainment 
because the teacher is ultimately responsible for 
translating policy into action and principles based on 
practice during interaction with the students (Afe, 2001).  
Both teaching and learning depends on teachers; no 
wonder an effective teacher has been conceptualized as 
one who produces desired results in the course of his 
duty as a teacher (Uchefuna, 2001).  Considering 
government’s huge investment in education, its output in 
terms of quality of students have been observed to be 
unequal with government expenditure. Consequent upon 
the observed deterioration in the academic achievement, 
attitude  and  values  of  secondary  school  students  in   
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public  secondary school, one wonders if the high failure 
rates and poor quality of the students are not a reflection 
of the instructional quality, in other words, the 
ineffectiveness of teachers in classroom interaction with 
the students could be responsible for the observed poor 
performance of students and  the widely acclaimed fallen 
standard of education in Delta State. 

Research findings have adduced several reasons for 
students’ poor performance in financial accounting and 
this has prompted various attempts to proffer solution to 
this problem. The ineffective teaching methods/strategies 
used in the past are largely responsible for the students’ 
poor performance in the subject (Okon, 2002).  
Therefore, students’ poor performance may not be 
unconnected to the traditional methods/strategies 
adopted by accounting teachers in most schools.  The 
poor performance of students in financial accounting is 
evident in the overall results of students in such 
examinations as the General Certification in Education 
(GCE), Senior Secondary School Certificate 
Examinations (SSCE) and National Business and 
Technical Examination Board (NABTED).  The traditional 
methods of teaching financial accounting such as the 
discussion method, demonstration method, 
Socratic/questioning method and project methods have 
been used but seem to have failed to impact the 
necessary knowledge and skills comprehensively. Okon 
(2002) equally believes that these traditional 
methods/strategies are not challenging enough to the 
needs of the students. Considering the fact that financial 
accounting is a numerate subject. It will be fascinating to 
ascertain the impact of instructional scaffolding on the 
performance of male and female students in financial 
accounting in Delta State. 

Puntambekar and Hubscher (2005) contend that, the 
scaffolding construct is used synonymously with support.  
When this is applied in this scenario, it means the 
application of scaffolding teaching strategy to support the 
students learning in financial accounting.  The need to 
implement a scaffold will occur when one realizes a 
student is not progressing on some aspect of a task or 
unable to understand a particular concept.  Although 
scaffolding is often carried out between the instructor 
(teacher) and one student, scaffolds can successfully be 
used for an entire class.   

Instructional scaffolding is characterized by the three 
key characteristics, namely;- contingency, fading and 
transfer of responsibility. That is, for scaffolding to occur 
in financial accounting, the teacher must apply 
scaffolding strategies that are clearly contingent (i.e. 
based upon student responses).  This support must be 
faded over time with, as a result, increased student 
responsibility for the task at hand (Stone, 1998). 
It is obvious fact  that the study of financial accounting 
cannot be effectively carried out without empirical 
analysis of some of the factors that do impede the study 
of the subject. 
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According to Akinyele (2011) in Nworgu (2013), the 
academic achievement of students in secondary schools 
has been a subject of concern to many people including 
parents, administrators, educators, psychologists and 
counselors. The poor achievement of students in 
commercial subjects especially in financial accounting 
has continued to be a major concern to all and 
particularly those in the main stream of Business 
education (Ariyo, 2006). Eryilmaz (2004), observed that 
gender contributes to poor achievement of students in 
financial accounting.   
 
 
Statement of the Problem 
 
The poor performance of students could be as a result of 
poor method of teaching financial accounting.  Many 
teaching methods and approaches have been introduced 
over the years.  Methods such as demonstration, 
discussion, project and Socratic have been used but 
could not improve the achievement of students in 
financial accounting.  The teaching of accounting 
depends undoubtedly on the effective teaching of the 
subject and available resources.  The teaching of 
accounting in senior secondary school ought   to be 
dynamic practice oriented and activity based through the 
application of effective teaching strategy. The teaching 
method that has not been commonly used in financial 
accounting is the scaffolding.  It is believed to be an 
effective teaching strategy which has been effectively 
used in subjects such as mathematics and economics.  
What is not yet certain is the extent to which scaffolding 
teaching strategy would be effective in the teaching of 
financial accounting in secondary schools hence the 
need for the study. 
 
 
Purpose of the Study 
 
The major purpose of this study is to ascertain,  the  
effect of Scaffolding  teaching method   on the academic 
performance of financial accounting students` in senior 
secondary school  in Delta State. 
 
Specifically, the study was to determine the mean 
academic performance of:  
 
i) Students exposed to traditional methods and those 
exposed to scaffolding method of teaching in financial 
accounting;  
ii) Male and female students exposed to scaffolding 
method of teaching in financial accounting. 
 
Research Questions 
 
The study was guided by the following research 
questions: 

 
 
 
 
1) What is the academic performance of students 
exposed to traditional methods and those exposed to 
scaffolding method of teaching in financial accounting?  
2) What is the academic performance of male and female 
students exposed to scaffolding method of teaching in 
financial accounting?  
 
Hypotheses: 
  
The following null hypotheses were tested at 0.05 level of 
significance. 
1: There is no significant difference between the 
academic performance of students exposed to traditional 
methods and those exposed to scaffolding method of 
teaching in financial accounting. 
2: There is no significant  difference between the 
academic performance of male and female students 
exposed to scaffolding method of teaching in financial 
accounting. 
 
Significance of the Study  
 
The study may be of immense benefits to accounting 
teachers, students, and educational administrators, 
ministry of education, business organization and future 
researchers. 
 
Scope of the Study 
 
The study covered effect of scaffolding teaching method 
on the academic performance of male and female 
financial accounting students in secondary schools .The 
questions  covered 50 multiple-choice test items with 
options A to D.  The topics that were   covered were 
depreciation accounts, manufacturing accounts, 
partnership accounts and accounts of non-profit making 
organizations.  The study was limited to all SSII students 
in the seventeen (17) public senior secondary schools in 
Ika-South Local Government Area of Delta State.  Only 
public senior secondary schools were used   within the 
local government area where financial accountings are 
taught.   
 
Design of the Study 
 
The study used pre-test, post-test, control group, non-
randomized quasi experimental research design 
 
 Pretest  Treatment Posttest  
Experimental 
group  

Q1                                                    X1 Q2 

Control group Q1 X2 Q2 

Where,  
Q1 = Pretest for both groups before treatment, 
X1 = Scaffolding method  
X2 = Traditional method 
Q2 = Posttest for both groups after treatment 



 
 
 
 
The experimental and control groups were used and 
there was no randomization of the subjects hence intact 
classes were used. 
 
Population of the Study 
 
The population used for the study was one hundred and 
sixty (160) financial accounting students.  These were the 
students that are currently in SSII offering financial 
accounting in the seventeen (17) public senior secondary 
school in Ika-South Local Government Area ( Delta State 
Ministry of  Education, 2013). 
 
Sample and Sampling Technique 
 
The sample size for this study was one hundred and sixty 
(160) students which was also the population.  There was 
no sampling because the population was manageable. 
 
 

Instrumentation 
 
The instrument that was used for the data collection was 
financial accounting achievement test (FAAT) which was 
made up of questions from SSII module on financial 
accounting.  The instrument was made up of fifty (50) 
standardized WAEC multiple-choice test items with 
options A to D.  The topics that were covered in the test 
batteries were: depreciation account, manufacturing 
account, partnership account and accounts of non-profit 
making organizations. There was no validity for the 
instrument because it is a standardized instrument. The 
study did not conduct a reliability of the instruments 
because it employed standardized test. 

At the beginning of the experiment, the FAAT was 
administered to both treatment and control groups as pre-
test.  This was performed by the subject teachers. The 
subject teachers were trained by the researcher for a 
week prior to the experimental period in order to 
equipped them with skills and knowledge that will enable 
them implement scaffolding method of teaching during 
the experimental period. At the end of the test, the 
question papers and answer scripts were collected from 
the students.  The same instrument was administered to 
the students at the end of the experimental period, which 
was six (6) weeks. These served as post-test.   

The experimental procedure was carried out thus: two 
instructional packages were developed by the 
researcher.  The first package was based on instructional 
scaffolding method while the second package was based 
on traditional method. The questions were drawn from 
the same scheme of work.  At the beginning of the 
experiment, the subjects in both treatment and control 
groups were given the pre-test.  After the pre-test the 
regular financial accounting teachers began the 
experiment in their respective schools ensuring that they 
follow the lesson procedure developed from the 
instructional  package  during  the  pre-experimental  
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training.  The treatment groups were taught using the 
instructional package for the experimental group while 
the control groups were taught using the instructional 
package for the control group.  This experiment lasted for 
six (6) weeks and it was conducted during the normal 
school periods, according to the school time table.  The 
post-test was administered to the subjects in the two 
groups at the end of the experiment.  

The collected data was analyzed thus: the mean and 
standard deviation were used to answer the research 
questions, while the analysis of co-variance (ANCOVA) 
was used to test hypothesis 1 and t-test was used for 
hypotheses 2 at an alpha level of 0.05. Where the 
theoretical p-value generated by the statistical software 
(SPSS) is less than or equal to the alpha value, the null 
hypotheses were rejected otherwise were accepted. 
 

 

Data Analysis and Presentation 
 
The data analysis for research questions were carried out 
using mean and standard deviation. 
 
Research Question 1: What is the mean academic 
performance of students exposed to traditional methods 
and those exposed to scaffolding method of teaching in 
financial accounting? 

Table 1 shows that the mean academic performance of 
students taught financial accounting using scaffolding 
method is 73.01 while the mean performance of those 
taught financial using traditional method was 53.58.  The 
table also reveals that the mean difference in 
performance between the experimental and control 
groups is 19.43.  This indicates that those taught financial 
accounting using scaffolding method performed 19.43 
greater than those taught financial accounting using 
traditional method. 
 
Research Question 2:  What is the mean academic 
performance between male and female students exposed 
to scaffolding method of teaching in financial accounting? 

Table 2 reveals that the mean academic performance 
of male students exposed to financial accounting using 
scaffolding method of teaching is 71.88 while the mean 
academic performance of female student exposed to 
financial accounting using the same method is 72.08.  
The table also depicts that mean difference in 
performance between the male and female students is 
0.2.  This is an indication that female students taught 
financial accounting employing scaffolding method 
outperformed their male counterpart with 0.2 using the 
same method. 
 
Testing of Hypotheses  
 
The hypotheses were tested using ANCOVA for 
hypothesis 1 and t-test for hypotheses 2at 0.05 level of 
significance. 
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Table 1: Mean performance of Experimental and Control group 
 

Groups N Mean SD Mean Difference 

Experimental  80 73.01 8.446 19.43 
Control 80 53.58 12.058  
Total  160 65.29 14.238  

 

Table 2:  Mean performance of male and female taught financial accounting with scaffolding method. 

 

Sex N Mean SD Mean Difference 

Male 29 71.88 8.853 0.2 
Female 51 72.08 10.239  
Total  80 143.96 19.092  

 
 
Hypothesis 1: There is no significant difference between 
the academic performance of students exposed to 
traditional methods and those exposed to scaffolding 
method of teaching in financial accounting. 

Table 3 reveals that the type III sum of square for the 
group is 1485.598 at a degree of freedom of 1 with the F-
value of 141.563 is significant at p-value of .000.  Since 
the p-value is less than 0.05 alpha levels, the null 
hypothesis is rejected.  It means that there is significant 
difference between the mean performance of students 
taught financial accounting using scaffolding method of 
teaching and those taught with traditional methods of 
teaching. 
 
Hypothesis 2: There is no significant difference between 
the academic performance of male and female students 
exposed to scaffolding method of teaching in financial 
accounting. 

Table 4 reveals that the t-value of .093 at degree of 
freedom (df) of 78 is not significant at p-value of .926.  
Since the p-value is greater than the alpha value of 0.05, 
the null hypothesis is accepted.  This means that there is 
no significant difference between the mean academic 
performance of male and female students exposed to 
scaffolding method of teaching in financial accounting. 
 
 
Discussion of Findings 
 
The investigation carried out by the researcher on the 
first research question, which states that what is the 
academic of students exposed to traditional methods and 
those exposed to scaffolding method of teaching in 
financial accounting? reveals that students taught 
financial accounting using scaffolding method performed 
greater than students taught financial accounting using 
traditional method. Testing the null hypothesis, it was 
found that the p-value was less than the alpha level. The 
researcher then reject the null hypothesis that there is 
significant difference between the mean performance of 
students taught financial accounting using scaffolding 
method of teaching and students taught with traditional 
methods of teaching. From the above finding, it is clear  

that  scaffolding method of teaching was superior to the 
traditional methods thus, shows much difference between 
students exposed to it and those exposed to traditional 
methods of teaching. 

The finding agrees with the view of Okon (2002) who 
observed that these traditional methods are not 
challenging enough to the needs of the students 
considering the fact that financial accounting is a 
numerate subject. The finding equally supports the view 
of Hartman (2002) who stressed that research and theory 
suggest that the educational outcomes of scaffolding can 
be positive, particularly when the instructor is well 
prepared and aware of the theoretical basis for the 
technique irrespective of the gender of the students. 
Owing to the finding, it is obvious that the rising level of 
poor performance of students in financial accounting 
among senior secondary schools in Delta state today 
results from poor teaching methods of financial 
accounting. There is therefore, the need to embrace 
scaffolding teaching method in order  to continue to 
graduate students from the secondary schools equipped 
with skills either for careers in the accounting field or 
assist students to be able to assume their economic roles 
as consumers, workers and citizen. 

Analyzing the data for the second research question, it 
was found that female students taught financial 
accounting using scaffolding method outperformed their 
male counterpart. The finding disagrees with the view of 
Abubule (1991) who observed that male students perform 
better than female students in financial accounting 
because the subject involves calculation of figures and 
female students are always afraid of mathematics. The 
finding of this study equally deviated from the views of 
William (1993) who opined that female students in 
secondary schools perform better in subjects like biology 
as opposed to mathematical subjects like financial 
accounting. The result however, supports the view of 
Cazden (1988) who argues that for instructional 
scaffolding to be most effective, teachers need to balance 
levels of intellectual challenge and instructional support 
irrespective of the gender and ability of the students. In 
line with the finding, the researcher concludes that 
scaffolding  method  of  teaching  does  not  show  much  
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Table 3: ANCOVA on the performance between experimental and control group 
 

Source Type III sum of 
squares 

df Mean square F Sig 

Corrected model 15762.129
a
 2 7881.064 75.121 .000 

Intercept  20848.630 1 20848.630 198.726 .000 

Pr test 649.473 1 649.473 6.191 .014 

Group 14851.598 1 14851.598 141.563 .000 

Error 16471.065 157 104.911   

Total  673209.000 160    

Corrected  total 32233.194 159    
 

R squared = .489 (Adjusted R Squared =.482) 

 

 

Table 4:  The t-test of male and female performance taught financial accounting using scaffolding method.  
 

Sex N Mean SD df t-value p-value Decision 

 

Male 

Female 

 

29 

51 

 

71.88 

72.08 

 

8.853 

10.239 

78 .093 .926 Accept  

Total 80 143.96 19.092     

 
 
 
difference in the mean academic performance scores of 
male and female students in financial accounting. Both 
male and female students performed well having been 
exposed to treatment effect under the same condition. 
This means that both male and female students benefited 
from the instructional method. The treatment gave them 
the opportunity of solving problems on their own in 
financial accounting with little assistance from their 
teacher. 
 
 
Conclusion 
 
From the findings, conclusion can be drawn on effect of 
scaffolding teaching method on the academic 
performance in secondary schools in Delta State. Based 
on the data collected from the financial accounting 
achievement test (FAAT) during the study, it has been 
found that the teaching of accounting depends 
undoubtedly on the effective teaching of the subject and 
available resources, through the application of effective 
teaching method. In other words, student’s academic 
performance in financial accounting depends on the 
method of teaching financial accounting.  The researcher 
therefore, concluded that the use of scaffolding method in 
teaching of financial accounting enhances the learning 
and understanding of financial accounting topics 
irrespective of the gender of the students. This led to the 
significant difference in the mean scores of male and 
female students taught using scaffolding method than 
those taught with traditional method.  

Recommendations 
 
In the light of crucial issues discussed  in the research, 
the following recommendations were made: 
Firstly, financial accounting lessons should be scaffold 
irrespective of students’ gender. 
Secondly, curriculum planners should adopt instructional 
scaffolding as an adequate teaching method for teaching 
financial accounting. 
Finally, there should be organized workshops, seminar 
and symposiums for teachers on the importance of using 
instructional scaffolding approach in teaching financial 
accounting. 
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