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In an effort to increase access to secondary education by all students, the Kenyan government has 
established more day secondary schools through County Education Boards. However, due to constant 
interaction with home and school environments, students in day secondary schools may still face a 
number of psycho-social challenges. The guidance and counselling services was established in 
secondary schools to address these challenges. However, the success of this programme depends so 
much on teacher-counsellors’ and students’ perception on the effectiveness of guidance and 
counselling services in addressing psycho-social challenges in day secondary schools. The study 
utilized the survey design. The target population was the teacher- counsellors’ and students in selected 
counties of North Rift region (Elgeyo-Marakwet and Baringo Counties). 378 respondents were selected 
using stratified random sampling. Questionnaires were used to collect data. To ensure content validity 
of the questionnaires, a pilot study was conducted in two day secondary schools in two counties that 
were not used in the actual study but with similar characteristics. Data analysis was done using 
descriptive with the aid of Statistical Package for Social Sciences Version 22.0 for windows. The 
findings revealed that students and Teacher-counsellors in day secondary schools in the North Rift 
region of Kenya perceived numerous psycho-social challenges that affect effective provision of 
guidance and counseling. It was therefore concluded that unless the psycho-social challenges affecting 
the provision of guidance and counseling are addressed, the objectives of the programme will go 
unrealized. This may mean that the enormous resources that the government of Kenya and other 
Education stakeholders have put in place since the inception of the programme in the 2001 will go to 
waste. The study recommended that concerted efforts should be put in place by the government of 
Kenya and non-governmental organizations to address the psycho-social challenges.  
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INTRODUCTION  
 
Guidance and counselling services has re-emerged as an 
important part of the educational process, providing 
teacher-counsellors and students with the necessary 
capacities to handle psycho-social challenges in schools. 
Sindabi (1992) observes that a good system of coun-
selling  is  one  which  is  built  from  cultural perspectives 
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and which promote better utilization of opportunities 
provided in the school. The effectiveness of these 
guidance and counselling services in addressing 
challenges such as boy-girl relationship, low self-esteem, 
drugs and substance abuse and poor academic 

performance is dependent so much on teacher-
counsellors’ and the students who are the recipients of 
the services.  

Effective guidance and counselling services is seen in 
the    light   of   ability   of   the    programme   to    handle  
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psychological and prevailing social and cultural realities 
such as students’ health, safety, conflicts and other forms 
of trauma that negatively affect the psychosocial 
wellbeing of students. Wango and Mungai, (2007) 
observe that issues that had earlier been ignored by the 
traditional school curriculum such as effects of stress, 
anxiety, low-self esteem, life skills and effect of socio-
economic challenges have come to beat hard on the 
students psychosocial wellbeing and which must be 
addressed through guidance and counselling in schools. 
In effect, Teacher-Counsellors need to address emerging 
destabilizing psychosocial conditions among students 
which if not addressed can have negative impact in all 
spheres of a student’s life that include relationships with 
other students and poor academic performance (Mayers, 
1993).  

For instance, commenting on influence of poverty on 
students’ self-esteem, Horwath (2007) argues that 
poverty which is a psychosocial challenge can isolate 
children from their peers and teachers. Children from low 
socio-economic backgrounds are likely to be vulnerable 
to bullying characteristics and ridicule; a recipe of low self 
-esteem and subsequent poor academic performance.  

The North Rift Region of Kenya has been experiencing 
insecurity due to constant clan and ethnic conflicts over 
resources. This has become a challenge to both teachers 
and students. According to Pkalya (2012), teachers no 
longer discharge their duties effectively as they fear for 
their lives. Infact, as Kipsang (2012) noted such conflicts 
have become a source of hatred even among students 
themselves. It has affected community relations and has 
created a strong and omnipresent perception of insecurity 
which results in increased forced migrations and reduced 
academic activities. This, if not addressed normally have 
negative effect in the provision of effective guidance and 
counseling services. 

The effectiveness of guidance and counselling services 
in secondary schools is understood in its ability to identify 
and exploit students’ abilities, interests, values and 
personalities so as to enable them adjust to school and 
home social environments. The service is focused on 
developing necessary life skills such as assertiveness 
and self-awareness skills, it has the potential to catapult 
students and equip them with coping skills to address 
psycho-social challenges such as academic stress, peer 
pressure, low self-esteem, drugs and substance abuse, 
enhanced health and safety among students. However, 
Kwesiga (2012) in her study of rural northern Uganda 
notes that these thresholds may not be achieved where 
teacher-counsellors are burned with heavy teaching 
loads. Kaimba (2011) further adds that negative 
experiences, insecurity and unsupportive school environ-
ments are factors that may impede the effectiveness of 
guidance and counselling services. Moreover, Teacher-
counsellors who lack the professional training are thus ill-
equipped to handle students’ challenges in schools. A 
report   by   MOEST   (2005-2010)   reveals   that     most  

 
 
 
 
secondary school teacher-counsellors have trainings that 
hardly go beyond one week which is insufficient to impart 
the necessary skills and knowledge.  

Kayson (2007) state that teacher-counsellors’ personal 
development must be a continuous process of growth 
and expansion. Through personal development, 
counsellors will pick up additional knowledge and 
attitudes which will significantly influence their perception 
and which they can effectively use to support their clients 
during counselling services. It also makes them become 
effective agents of change in the counselling sessions. 
They must demonstrate confidentiality, respect for clients’ 
needs, ability to protect clients’ information and ability to 
determine how the counselling programme impacts on 
students’ behaviour and achievement.  
 
 
Study objectives 
 
The objectives of the study were to:  
 
i. Determine the Psycho-social challenges faced by 
Students in Day Secondary Schools in North Rift Region, 
Kenya  
ii. Establish psycho-social challenges faced by Teacher-
counsellors in the provision of effective Guidance and 
Counselling Services in Day Secondary Schools in the 
North Rift Region, Kenya.  
 
 
RESEARCH METHODOLOGY  
 
The study adopted a survey design. Survey is useful in 
exploring and describing the characteristics of a 
population which in this study was the teacher-
counsellors and students. It also addresses an ongoing 
phenomenon which in this study is the psychosocial 
challenges facing both teachers and students in the 
provision of effective. The study was conducted in two 
counties within the North Rift regions, Elgeiyo/Marakwet 
and Baringo Counties. The location was chosen because 
this is an area that suffers frequent cases of social-
cultural challenges such as insecurity, conflicts over 
water and pasture, inter-community conflicts, poverty and 
cattle rustling – issues that has an effect on the teacher-
counsellors’ and students’ psycho-social wellbeing 
especially those students in day secondary schools who 
constantly interact with home environment.  

The study’s population comprised of 6,190 Form three 
students 3,070 Males and 3,120 Females, 40 teacher–
counsellors (14 Male and 26 Female) giving a total of 
6,230 respondents. Stratified sampling was used to 
select 360 students and purposive sampling was used to 
select 18 teacher – counsellors; one from each of the 
sampled schools, thus the sample size was 378 
respondents. Data was collected using Teacher-
Counsellors       and     Students’    questionnaires.     The  
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Table 1. Students’ Responses on Stress as a psycho-social Challenge.  

 

Statements  
Strongly agree Agree Undecided Disagree Strongly disagree 

SA % A % U % D % SD % 

I don’t have time to study at home  136 (38) 60 (17) 11 (3) 83 (23) 70 (19) 

Pressure to do well is too much  123 (34) 76 (21) 42 (12) 54 (15) 65 (18) 

I am stressed by work at home  81 (23) 85 (24) 25 (7) 69 (18) 100 (28) 

My parents are not supportive enough  76 (21) 48 (13) 18 (5) 82 (23) 136 (38) 

I find hard to select appropriate career  56 (16) 71 (20) 52 (14) 68 (19) 113 (31) 

Pressure is reason for not doing well  72 (20) 72 (20) 29 (8) 61 (17) 126 (35) 

Easily irritated by students’ criticism  101 (28) 77 (21) 38 (11) 63 (18) 81 (23) 

Difficulty in maintaining high grades  75 (21) 94 (26) 26 (7) 87 (24) 77 (22) 

Constantly suffering from headache  50 (14) 63 (18) 29 (8) 85 (24) 133 (37) 

Difficulty in sleeping well at night  43 (12) 32 (9) 20 (5) 79 (22) 186 (53) 
 

Figures in Parentheses indicate percentages.  

 
 
 
Table 2. Students’ responses on Anxiety as a psycho-social challenge.  

 

Statements  Strongly agree Agree Undecided Disagree Strongly disagree 

SA % A % U % D % SD % 

I worry about academic performance  111 (31) 108 (30) 15 (4) 67 (19) 58 (17) 

I find difficulty concentrating in class  86 (24) 79 (21) 17 (5) 96 (28) 81 (23) 

I fear to be punished for being late  170 (47) 91 (25) 14 (4) 31 (9) 54 (15) 

I experience sleepless nights at home  62 (17) 45 (13) 35 (10) 103 (29) 115 (32) 

I frequently suffer lack of appetite  42 (12) 34 (9) 39 (11) 92 (26) 152 (42) 

I experience constant fatigue at school  68 (19) 86 (24) 32 (9) 86 (24) 88 (24) 

I constantly worry of work at home  87 (24) 71 (20) 19 (5) 72 (20) 110 (31) 

I sometimes experience blank mind  82 (23) 75 (21) 37 (10) 73 (21) 92 (26) 

I always worry of insecurity cases  177 (49) 63 (18) 13 (4) 43 (12) 64 (18) 

I get anxious when others make noise  186 (52) 111 (31) 10 (3) 19 (5) 32 (9) 
 

Figures in Parentheses indicate percentages  

 
 
questionnaires had both the open-ended and closed-
ended items. The data generated was analyzed by the 
use of descriptive statistics and the findings are 
presented in form of percentages and frequencies. Data 
analysis was performed using the Statistical Package for 
Social Sciences (SPSS) Version 17. 0 for windows  
 
 
RESULTS AND DISCUSSION  
 
The first objective in this study sought to determine the 
psycho-social challenges facing students enrolled in day 
secondary schools in North Rift regions. The responses 
were scored under three categories: Stress-related 
challenges, anxiety-related challenges and self-esteem 
related challenges. The responses were scored in a 
Likert scale as shown in Tables 1, 2 and 3.  

On stress levels, (55%) of the students agreed that 
they lacked time to study at home and the pressure to 
perform in school was too much for them. The students 

also found difficulty in maintaining high grades at school 
(47%) and are easily irritated by other students’ criticism 
(49%). 

These findings suggest that the students may be 
suffering from stress-related problems. The findings 
indicate further that while the pressure to perform in 
school is too high (55%), the students hardly get time to 
study at home (55%). The possible reason for this could 
be because while at home, the students could be 
engaged in domestic chores. The students indicated that 
they are stressed by work at home (47%).These findings 
support (Chepchieng and Kiboss, 2004) who observed 
that students especially from low socio-economic 
backgrounds find no time to study or complete academic 
assignments while at home.  

The respondents further indicated that their parents 
were supportive enough (61%). This perhaps could 
suggest that parents do their best to support their 
children. It could also point out that the students didn’t 
want to present their parents as not being supportive. It is  
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Table 3. Students’ Responses on Statements on Self-esteem as a psycho-social challenge. 

 

Statements 

Strongly 
agree 

Agree Undecided Disagree 
Strongly 
disagree 

SA  % A % U % D % SD % 

Other students gossip about me  48 (13) 67 (19) 44 (12) 88 (24) 113 (31) 

 I Always compare my performance with others  194 (54) 114 (32) 11 (3) 18 (5) 23 (6) 

 I Rarely share my secrets with other students  79 (22) 101 (28) 15 (4) 69 (19) 95 (26) 

 I rarely participate in answering questions in class. 106 (29) 61 (17) 18 (5) 53 (15) 122 (34) 

I feel this school is not good enough for me. 46 (13) 34 (9) 33 (9) 51 (14) 195 (54) 

I may not be achieving my academic dreams 49 (14) 29 (8) 21 (6) 55 (15) 206 (57) 

 My Parents rarely recognize my  academic achievement  95 (26) 68 (19) 20 (6) 74 (21) 103 (29) 

I fear being criticized by fellow students  68 (19) 112 (31) 42 (12) 71 (20) 66 (18) 

I experience unexplained aches and pains  48 (13) 50 (14) 42 (12) 92 (26) 126 (35) 

 I experience loss of interest in daily school activities  70 (19) 46 (13) 22 (6) 87 (24) 135 (38) 
 

Figures in Parentheses indicate percentages. 

 
 
true that while (34%) supported this statement; some 
students still felt that there was not much parental 
support. Although most students (75%) did not have 
difficulty in sleeping at night, it should not be interpreted 
to mean that they were not stressed; a good number 
(47%) found it difficult to maintain high grades in school 
which could be a pointer among others of stress related 
challenges. Horwath (2007) in his study pointed out that 
failure by students to maintain high quality grades in 
school could be a sign that they are suffering from some 
levels of stress.  

The chores they engage in at home after school was 
also pointed out by students as a stressor (41%) and this 
could be the reason why students do not have time to 
study at home and as a result finding it difficult to 
maintain high grades at school. These findings 
corroborates with Morley (2012) who observed that if a 
student feels alienated and disengaged from learning 
contexts in school, his/her potentials to master 
fundamental concepts is likely to be reduced.  

The students rating on anxiety level as a psycho-social 
challenge affecting them was also sought by this study. 
The findings reveal that most students (61%) worry about 
their academic performance. They also fear being 
punished by teachers for coming late to school (72%). 
This fear could be caused by the long distances that 
students have to travel to and from school. The constant 
complain of fatigue (43%) could also be attributed to this 
and the domestic chores that await them at home. This 
could be the reason respondents worry constantly (44%) 
of the domestic chores to be performed later at home. 
Another possible reason for this anxiety could be the 
challenge of insecurity; a total of (67%) of the 
respondents blamed insecurity cases for their anxiety. 
Constant conflict in this region may be a source of 
anxiety among the students, the violent conflicts poses a 
significant threat to life and the source of livelihood which 
are already under pressure from drought, diseases and 

marginalization. Inter-community conflicts in the North 
Rift has been a source of displacement of people, loss of 
life, loss of property, forced migration and closure of 
schools (Mkutu, 2010). Students suffering from anxiety 
are easily annoyed, are moody and suffer emotional 
problems at home and in school. The respondents for this 
study observed that they are easily annoyed by noise 
makers in class (83%). The possible reason for this could 
be that they have no time to study at home and thus the 
school becomes a haven where they could do personal 
reading hence making noise at school denies them the 
opportunity to do personal reading.  

The findings further reveal that (61%) of the 
respondents experience sleepless nights at home. Lack 
of appetite was cited by few students as a psycho-social 
challenge. Research has shown that lack of appetite may 
not be a good indicator of anxiety because people who 
suffer stress-related problems tend to eat a lot (Calisto, 
2004). A number of respondents (44%) expressed that 
they experience blank mind sometimes. This could be an 
indicator of anxiety or simply confusion. Jakero and 
Ayodo (2009) say that anxiety among students may make 
them miss out on important class learning activities and 
career opportunities because it disengages them from the 
learning process.  

Bassey (1999) observes that the level of self-esteem 
affects students’ variables such as academic 
performance, perception of guidance and counselling 
services, students’ interests and future career prospects. 
The findings from this study reveal that (86%) of the 
students have the habits of comparing their performance 
with those of other students. This may suggest that they 
are worried and suffer low self-esteem (Morley, 2012); 
issues clear from the fact that they rarely share their 
information with other students (50%) which could further 
indicate lack of self confidence. The findings also indicate 
that most students (48%) rarely participate in answering 
questions   in  class  because  teachers  rarely  recognize  
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Table 4. Teacher-Counselors’ Responses on School-related Psycho-social Challenges.  

 

School-related Challenges  Frequency (f) Percentage (%) 

Heavy teaching work load  

Lack of guidance and counselling office  

Low staffing levels  

Limited support from colleagues  

Limited trainings on guidance and counseling services  

Teacher-student relationship  

Inadequate materials for guidance and counselling services  

Lack of administrative support towards counseling. 

Lack of scheduled time for guidance and counselling in the time table  

7 

7 

6 

6 

5 

5 

4 

3 

2 

87.5 

87.5 

75 

75 

62.5 

62.5 

50 

37.5 

25 

 
 
 

Table 5. Teacher-Counsellors’ Response on Parental-Related Psycho-Social Challenges.  

 

Parent-related Psycho-social Challenges  Frequency (f) Percentage (%) 

Lack of parental commitment on students’ academic work  

Negative attitude towards day schools  

Failure to provide students basic needs  

Drug and substance abuse among parents  

Withdrawal of students for early marriage  

Parents do not support teacher-counsellors in guidance and 
counselling of their children  

7 

6 

6 

4 

3 

 

2 

87.5 

75 

75 

50 

37.5 

 

12.5 

 
 
 

Table 6. Teacher-Counsellors’ Responses on Environmental-Related Psycho-Social Challenges.   

 

Environment-related challenges   Frequency (f) Percentage (%) 

Problem of insecurity through cattle rustling  

Engaging in ‘Boda boda’ business  

Taking of alcohol after school by students  

Long distance to school  

Students engaged in cultural rites  

Harsh climatic conditions  

7 

6 

6 

5 

5 

2 

87.5 

75 

75 

62.5 

62.5 

25 

 
 
 
their academic achievement. 45% of the students seem 
to have lost hope in their class performance and this 
could be the reason why they rarely participate in class 
discussions (Sanders and Phye, 2004). The low self 
esteem could be caused by the fear of being criticized by 
other students. According to the students (68%) pointed 
out that the schools they were in were not good enough. 
The students could have enrolled in these schools 
because they had no other choice given their previous 
poor performances in KCPE. This could also explain the 
fact that they find it difficult maintaining high grades 
(47%) at their schools. The students may have also 
lacked financial support to attend better boarding 
schools. Lack of parental support in fees payment in this 
region is a challenge as indicated by 34% of the 
respondents.  

The second objective was aimed at establishing teacher- 
counsellors’ perception on the effectiveness of guidance 
and counselling services in addressing psycho-social 
challenges affecting effective provision of Guidance and 
Counseling in day secondary schools in the North Rift 
region of Kenya. Various categories of psycho-social 
challenges were determined under students’ related 
challenges, school related challenges, parental related 
challenges and environmental related challenges. These 
findings were presented in frequencies and percentages 
as shown in Tables 4, 5 and 6.  

The findings from Table 4 reveal that heavy teaching 
workload is a challenge teacher-counsellors faced as 
indicated by (87.5%) of the respondents. This heavy work 
load could be attributed to low staffing levels and limited 
support  from  other  colleagues.  Kwesiga  (2002)  in  her  
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study of Northern Ugandan schools pointed out that 
teachers with such heavy workload, will definitely lack 
time to provide effective counselling to students in 
schools. Limited training in counselling skills and 
techniques become a stressor to the teacher-counsellors 
who also offer therapy to students and when coupled with 
heavy workload, it then becomes a risk factor to the 
emotional as well as physical health of teachers providing 
counselling services in schools (Sessional Paper No. 1 of 
2005).  

The lack of guidance and counselling office was cited 
by 87.5% of the respondents. When teachers are faced 
with this situation, they counsel students under trees and 
in the open fields. This does not promote privacy and 
affects confidentiality of information which respondents 
must be guaranteed. Schools of this nature provide little 
reinforcements to teachers (Goodwill, 2000). According to 
Solomon (1997), the physical characteristics of a school 
evoke complex human responses in feelings, desires and 
values. The good quality of the physical environment in 
the counselling office relate to non-cognitive outcomes 
such as better attitudes of the teacher and increased 
interest and commitment to their tasks. Although 
counselling office is necessary, Rana (2000) argues that 
the person of the counsellor is a major instrument in the 
success of the counselling relationship. However, this 
may not be the case where teacher-counsellors lack 
administrative support, limited training on guidance and 
counselling and is loaded with other teaching 
responsibilities (Nyaga, 2011).  

In a study on factors affecting implementation of 
guidance and counselling services in secondary schools 
in Bungoma West Sub-County, Wanyama (2012) cited 
lack of time scheduled for guidance and counselling, 
inadequate materials, heavy workload and low advocacy 
as variables that has made guidance and counselling 
unpopular among teachers in secondary schools. This is 
also the case in North Rift region where insecurity 
problems, negative attitude from parents and socio- 
cultural issues have added to teacher-counsellor 
challenges in the provision of effective guidance and 
counselling services in schools.  

The findings in Table 5 reveal that (87.5%) of the 
respondents indicated that parents lacked the 
commitment on checking their children academic work. 
They also have negative attitude towards day schools 
(75%) and fail to provide their children with basic needs 
(75%). According to Kweyu, (2009) lack of parental 
commitment towards school work is closely related to 
negative attitudes by students towards their academic 
work and low academic achievement in school. Students 
who lack material support from their parents are 
withdrawn, frustrated and exhibit aggressive behaviours. 
The failure to provide basic needs could be attributed to 
negligence and don’t care attitude among parents. The 
low levels of involvement in the academic work affect the 
students  at  school.  These  students  exhibit  feelings of  

 
 
 
 
poor self-image, the feeling of inadequacy sets in and 
lack of daily living skills such as good grooming and 
failure to undertake basic hygiene practices (Mungai, 
2003). This is a risky issue because according to Kelly 
(2000) students who lack basic needs become victims of 
exploitation and all sorts of crime especially those who 
are day scholars.  

The findings in Table 6 reveal that the problem of 
insecurity (87.5%) through cattle rustling was seen as a 
major set-back in the provision of guidance and 
counselling services in day secondary schools in the 
North Rift region. Insecurity increases levels of poverty, 
leads to displacement of families and disruption of school 
programmes including guidance and counselling services 
(Kamenju, 2003). Teacher-counsellors are often forced to 
flee for their lives and work under fear; others often seek 
to transfer from their schools. The teachers who come 
from the ‘enemy’ areas are viewed with suspicion by 
students and colleagues which is a big impediment to 
providing guidance and counselling services. The 
findings corroborates with an observation by Mkutu 
(2008) who points out that violent conflicts in North Rift 
region has led to lose of human life, forced migration, 
disruption of means of production and increased hatred 
among bordering communities.  

An emerging phenomenon in day secondary schools is 
the challenge of students engaging in ‘Boda boda’ 
business after classes in the evening and weekends. 
School boys are employed to replace the ‘boda boda’ 
riders at night at a small commission. This is common 
among students who live in rental houses on their own. 
This arrangement exposes them to night clubs 
particularly those in urban areas, where night clients are 
common. Further, they may end up being exploited by 
engaging in sexual relations with clients who may want 
free rides. This findings seem to agree with Wamacho 
(2003) who observed that students exposed early to anti-
social behaviours find difficulty concentrating in school 
work and at times become truant or completely drop out 
of school.  

These findings further support Horwath (2007) who 
said that poverty can isolate children especially those at 
adolescent stage whose emphasis is on self-image and 
peer approval. Engaging in ‘boda boda’ business by 
students could be a predisposing factor to the 
consumption of alcohol over the weekends and after 
school as cited by (75%) of teacher-counsellors. This 
challenge could be related to poverty, negative attitude 
towards school and more so the cultural rites such as 
early marriage and female genital mutilation as indicated 
by (62.5%) of the respondents. These findings seem to 
agree with Odhiambo (2015) who observe in a study that 
‘Boda Boda’ business was to blame for pregnancy, early 
marriage, high dropout rates and low academic 
achievement in Siaya County. The dropout rates stands 
at 11.6% compared to the national average of 6.6%. In 
her  study  on  F.G.M  among  the  Marakwet   people   of  



 
 
 
 
Kenya, Kaptiony (2012) points out that most girls who 
engage in the female circumcision rites ended up getting 
married immediately.  

Long distance to school was cited by (62.5%) of the 
respondents as an environmental related challenge. 
Findings from the demographic data indicated that most 
students travelled for more than 8km to their schools. 
These findings may suggest that teacher counsellors do 
not get time to counsel students after school as most 
students may be travelling for over 8km and therefore 
have to be released early from school. The respondents 
indicated that harsh climatic conditions were a less 
significant environmental challenge. This could be 
attributed to the fact that the students in day schools 
were within their geographical backgrounds and the 
respondents are also used to this hence not seen as a 
serious challenge.  
 
 
Conclusion and Recommendations 
  
The study established that students faced a number of 
psycho-social challenges such as academic stress, 
anxiety, fear of insecurity that arise from inter-community 
conflicts, low parental commitment towards school work, 
drug and substance abuse, high dropout rates, poor 
academic performance and low self-esteem. The 
teacher-counsellors also handled frequent challenges 
such as those related to boy-girl relationship, low self-
esteem, and poor academic performance; the school-
related challenges included heavy teaching loads, lack of 
guidance and counselling services. The parental –related 
challenges included, negative attitude towards day 
school, lack of support, lack of commitment towards 
students’ academic work and low support to the teacher-
counsellors. The problem of insecurity, long distance to 
school, students engaging in ‘boda boda’ business, 
cultural rites and harsh climatic condition were cited by 
teacher-counsellors as part of environmental related 
challenges that they handled in their effective provision of 
guidance and counseling sessions. It was therefore 
concluded that unless the psycho-social challenges 
affecting the provision of guidance and counseling are 
addressed, the objectives of the programme will go 
unrealized. This may mean that the enormous resources 
that the government of Kenya and other Education 
stakeholders have put in place since the inception of the 
programme in the 2001 will go to waste. Based on these 
findings the following recommendations were made;  
 
i. There is need for various agencies, NGOs and the 
government to address the psycho-social challenges 
facing students in day secondary schools such as 
insecurity, poverty and negative cultural practices in the 
North Rift region.  
ii. School management should provide guidance and 
counselling resources, train the teacher – counsellors  
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and provide adequate resources and office space. This is 
hoped to enhance efficiency of guidance and counseling 
services.  
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