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Parental involvement in the education of their children has been an issue around the world for several. 
Although, widespread support for parental involvement is reflected in current educational policies and 
practices, its meaning is not always clear. Seeing that schools in Namibia face the same challenges, 
this study purposed to explore barriers that impede parental involvement in a semi urban junior 
secondary school as well as stakeholders’ perceptions and experiences of parents’ participation in 
school decision-making. The research was a case study conducted within the interpretive qualitative 
paradigm. This research focused purposively and conveniently on four parents using semi-structured 
interviews and participant observation to collect data. The findings reveal that traditions beliefs, 
background knowledge on school- community relations are the main obstacles that hinder parents from 
participating in education. There is also lack of time for parents to attend to all school activities or the 
children’s needs because of the distances of some parents from school. As a result, the study 
recommends that policies makers organise training for all stakeholders on participative management in 
order to sensitize and empower parents on the impacts of parental involvement in education. Schools 
should conduct reach out campaigns, understand the needs of all families, and create parental 
involvement clubs. It is anticipated that this level of engagement will contribute to successful 
experience of children in schools. 
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INTRODUCTION 
 
Background to the study  
 
According to the Education Act of 2001 of Namibia the 
school parents must be involved in the education of their 
learners through the constituted school boards. What is 
seen at Sauyemwa Combined School is far opposed to 
the proclamation. Other governments world over are 
taking greater roles in monitoring and maintaining 
academic standards in schools through parental 
involvement (Noel et al., 2013; U.S. Department of  
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Education, National Center for Education Statistics, 
2008). Communities are ever more watchful of the 
expense of public education. Local schools are 
concerned about continuing to provide high-quality 
teaching and other services with dwindling resources. 
Parents want assurance that their children will receive 
adequate preparation to lead rewarding adult lives. 
Nevertheless there is an outcry in Namibia through the 
media that “Parents must actively get involved in the 
education of their children, as opposed to only dropping 
them off in the morning and picking them up in the 
afternoon. They should constantly check their school 
work,  the  Namibia  National  Students  Organisation  



 
 
 
 
(NANSO) Secretary for Information and Publicity Milinga 
Matengu has said” (Ikela, 2012: 1-2). 

Sanders and Mavis (2001) argue that although 
widespread support for parental involvement is reflected 
in current educational policies and practices, what this 
means is not always clear. Parental involvement includes 
a wide range of behaviour but generally refers to parents' 
and family members' use and investment of resources in 
their children's schooling. These investments can take 
place in or outside of school, with the intention of 
improving children’s learning. Parental involvement at 
home can include activities such as discussions about 
school, helping with homework, and reading with 
children. Involvement at school may include parents 
volunteering in the classroom, attending workshops, or 
attending school plays and sporting events. 

Hoover-Dempsey (1997) defines parental involvement 
broadly to include home-based activities (for example, 
helping with homework, discussing school events or 
courses) and school-based activities (for example, 
volunteering at school, coming to school events). He 
argues that parental involvement is a function of a 
parent's beliefs about parental roles and responsibilities, 
a parent's sense that they can help their children succeed 
in school, and the opportunities for involvement provided 
by the school or teacher. In this theory, when parents get 
involved, children's schooling is affected through their 
acquisition of knowledge, skills, and an increased sense 
of confidence that they can succeed in school. 
Grolnick et al. (1994 and 1997) conceptualize three 
dimensions of parental involvement based on how 
parent-child interactions affect students' schooling and 
motivation. Behavioural involvement refers to parents' 
public actions representing their interest in their child's 
education, such as attending an open house or 
volunteering at the school. Personal involvement includes 
parent–child interactions that communicate positive 
attitudes about school and the importance of education to 
the child. Cognitive/intellectual involvement refers to 
behaviour that promotes children's skill development and 
knowledge, such as reading books and going to 
museums. Parental involvement, according to this theory, 
affects student achievement because these interactions 
affect students' motivation, their sense of competence, 
and the belief that they have control over their success in 
school. 

Epstein (2001) argues that school, family, and 
community are important "spheres of influence" on 
children's development and that a child's educational 
development is enhanced when these three 
environments work collaboratively toward shared goals. 
Epstein encouraged schools to create greater "overlap" 
between the school, home, and community through the 
implementation of activities across six types of 
involvement: parenting, communication, volunteering, 
learning at home, decision-making, and collaboration with 
the community. By implementing activities across all six  
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types of involvement, educators can help improve student 
achievement and experiences in school. 

Along similar lines, researchers have found that the 
more active forms of parent involvement produce greater 
achievement benefits than the more passive ones. 
Chavkin (1993) comments that if parents receive phone 
calls, read and sign written communications from the 
school, and perhaps attends and listens during parent 
teacher conferences, greater achievement benefits 
accrue than would be the case with no parent 
involvement at all. 

Catsambis and Beveridge (2001) state that research on 
the effects of parental involvement has shown a 
consistent, positive relationship between parents' 
engagement in their children's education and student 
outcomes. This is associated with student outcomes such 
as lower dropout and truancy rates. Whether or not 
parental involvement can improve student outcomes is no 
longer in question. 

Hoover-Dempsey and Sandler (1995) observe, 
whereas direct parent involvement in instruction seems to 
be the single most powerful approach for fostering 
achievement benefits, all of the active forms of parent 
involvement seem more or less equally effective in 
bringing about improvements in students' attitudes and 
behaviour. Although the main focus of this report is the 
effects of parent involvement on student outcomes, it is 
certainly worth noting that research reveals many 
benefits for school systems and for parents themselves 
when parents become involved in their children's 
learning. School personnel benefit from the improved 
rapport that generally accompanies increased parent 
involvement. This rapport is often expressed in parents' 
increased willingness to support schools with their labour 
and resources during fundraising activities or special 
projects. And certainly, the many ways in which parent 
involvement benefits students' achievement, attitudes, 
and behaviour have a positive impact on school staff. 
Fine, 1993 states that research on parent involvement in 
the education of older students was too limited to permit 
drawing any conclusions about its effectiveness. 
In recent years however, Sanders (2001) observes that 
more research has been conducted with upper primary 
school and secondary students and their families. This 
research shows that parent involvement remains very 
beneficial in promoting positive achievement and 
affective outcomes with these older students. 

Obstacles to parental involvement is mainly based on 
the findings of early childhood education or nursery. 
Whalley (2007) explains that personal feelings expressed 
by parents’ anger, fear and anxiety; not feeling well, 
feeling undervalued and feeling numb might therefore 
prevent them from feeling at ease when in such 
environment. “Teachers in school are often perceived by 
pupils as very powerful” Pollard in (Whalley, 2007: 64). In 
the memories parents of the nursery describe, the 
majority of teachers  appear  as  people  who act unfairly,  
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blame certain children, and humiliate and ignore other 
children. 

This means that one of the main obstacles that 
constrain parents' ability to become actively involved in 
their children's education includes teachers' attitudes and 
family resources. It seems that these obstacles, however, 
can be overcome by schools and through teacher 
training. Moreover, these obstacles are based on the 
parents of an early-childhood or pre-school. It against this 
background that new studies are needed to close this 
gap and add to existing information. 
Epstein and Dauber (1991) found that, compared to 
junior secondary school teachers, primary school 
teachers more strongly believed that parental 
involvement is important for students and provide more 
opportunities and help for parents to be involved in their 
children's education. Low levels of parental involvement 
at some schools may be the result of the staff's 
perceptions of parents or the degree to which they feel 
parental involvement is important for their students. 

Epstein (1995) further argued that schools need to 
overcome these challenges by providing opportunities for 
school-to-home and home-to-school communications 
with families; providing communications to families in a 
language and at a reading level all families can 
understand; ensuring adequate representation of the 
entire community of parents on school advisory 
committees; and distributing information provided at 
workshops to the families who could not attend. Schools 
that work to meet these challenges, try to make 
involvement easier and more convenient for all families 
will gain support from parents and improve student 
achievement. 
Whalley (1997) Parents can be effective if professionals 
take note of what they say and how they express their 
needs treat their contribution as intrinsically important. 

Sanders (2001) reports, that schools have a wide range 
of community resources available but use only a small 
percentage of these in their efforts to educate students. 
Catsambis& Beveridge (2001) show that neighbourhood 
conditions can dilute the effect of parental involvement 
and argued that this has an indirect effect on student 
achievement. The full role of community, and its impact 
on schools and families, is still unclear. 

Understanding parental involvement as a 
developmental phenomenon is also emerging as an 
important issue. Research is needed to understand the 
most appropriate forms of involvement given students' 
age and maturation. Although parental involvement is an 
important influence on students throughout their 
schooling, effective primary school parent-involvement 
activities may not be appropriate with high school 
students. Related to this issue, schools need to 
understand how parent-involvement activities can help 
students and families successfully transition from one 
level of schooling to another. Understanding the 
influences  and  effects  of  parental  involvement  and  

 
 
 
 
different forms of involvement as students move through 
school remains an understudied process. 

Therefore the importance of having parents and family 
members support students' efforts in school is important. 
There is increased achievement in learners when schools 
and teachers work to involve parents. This study 
therefore examined issues, focusing, in particular on the 
following research questions:  
 

• What hinders parents to fully participate in their 
children’s education?  
• How do parents understand their role in children’s’ 
education?  

• What effect has parental involvement on the 
educational settings and children’s academic success?  

• How can the situation be improved? 
 
 
Statement of the problem 
 
Parents of Sauyemwa Junior Secondary School are not 
involved in the education of their children. Children leave 
home with homework that is not done as they are not 
assisted by their parents. Parents are not involved in the 
decisions that govern the education of their children. 
Many evils such as unwanted and early pregnancies 
trouble the children as they leave school earlier. “Twenty-
three learners fell pregnant during the first trimester at the 
Sauyemwa Combined School in Rundu…” (Haufiku 2013: 
1-2). Therefore, this study will explore the hindrance or 
barriers to parental involvement in children’s education at 
this school. 
 
 
METHODOLOGY AND DESIGN 
 
The researchers employed a qualitative approach when 
conducting the study in order to understand the 
phenomena. Flick (2011) describes qualitative research 
as one that addresses issues by using one of the 
following three approaches: 
 

 Grasping the subjective meaning of issues from the 
perspectives of the participants.  

 Often, latent meanings of a situation are in focus.  
 Social practices and the life world of the participants 

are described.  
 
Qualitative research can take the form of case studies, 
comparative studies, retrospective studies, snapshots 
and longitudinal studies. This study focused on a case 
study as a design (Yin, 2009: 18). 

A case study focuses on ‘why’ and ‘how’ questions of 
study. The design investigates a contemporary 
phenomenon in depth and within its real-life context, 
especially “when the boundaries between phenomenon 
and  context  are  not  clearly  evident.” In  other  words  



 
 
 
 
researchers used the case study design because they 
wanted to comprehend a real-life phenomenon in depth, 
but such understanding incorporates important contextual 
conditions - because they were “highly pertinent to your 
phenomenon of study” (Yin and Davis, 2007). The aim of 
case studies is precise description or reconstruction of 
cases. The term “case” is understood rather broadly here. 
One can take persons, social communities (for example 
families), organizations, and institutions, in this case, a 
school as the subject of a case analysis. The researchers 
identified what else belonged to the case and what 
methodological approaches its reconstruction required. 
Flick (2011) elaborates that data collection in this case is 
designed much more openly and should aim at a 
comprehensive picture made possible by reconstructing 
the case under study. Thus, fewer questions and 
answers were defined in advance and there was greater 
use of open questions. The participants were expected to 
answer the questions spontaneously and in their own 
words. The population of this study was 2000, which 
included teachers, learners and the community of 
Sauyemwa Combined School. The sample size consisted 
of four focus groups with 12 members in each. Patton 
(2002) argues that focus group interviews might provide 
quality controls because participants tend to provide checks 
and balances on one another that can serve to curb false or 
extreme views. Focus group interviews are usually enjoyable 
for the participants, and they may be less fearful of being 
evaluated by the interviewer because of the group 
setting. The group members get to hear what others in 
the group have to say, which may stimulate the 
individuals to rethink their own views. In cases of interest, 
rich informants of four (4) interviews, in which two (2) 
interviews were from parents that serve on the school 
board were conducted. The other two (2) interviews were 
from the parents that the researchers identified as 
parents that lack “parental involvement” in education 
settings. “Qualitative researchers select participants 
purposively and integrate small numbers of cases 
according to their relevance….” (Flick, 2011: 12). 

The four (4) participants were interviewed in the setting 
of their choice. The use of an in-depth interview guide 
(Kvale, 1996) was to allow the parent to have a voice that 
could be used to determine possible barriers that impede 
parental involvement in the educational setting. Several 
criteria were taken into account in deciding on how many 
interviews to conduct: 
 
 

Range of viewpoints represented in the study 
 

Semi-structured interviews were used as a way of 
capturing concerns and perceptions of groups that had 
not been contacted with other data collection methods.  
 
 

Available time and resources 
 
The number of interviews scheduled took into account 
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available time and resources. 
 
 
Data saturation 
 
Under optimal conditions, data collection from key 
informants ended once data saturation was achieved, 
that is, when interviews did not provide any new or 
additional insights (despite probes) as the information 
gathered became repetitive.  
 
 
The procedure was for the researchers to conduct 
interviews with parents and document the responses. 
Notes were made by the researchers about any 
uniqueness that occurred during the interviews. Such 
notes were later used for data presentation and analysis. 
 
 
DISCUSSION OF THE RESULTS 
 
Four main categories were established to present 
findings on the participants’ perceptions and experiences 
of parental involvement in education. For each category, 
evidence of findings from the sources is presented. The 
leading data in the presentation is from interviews with 
parents where the respondent are represented as R1 for 
the first Respondent, R2 for second Respondent and 
R3for third Respondent respectively. FG in this study also 
represented Focus Group (1 to 4). This chapter also 
discusses and analyses the findings of the study in terms 
of themes developed from the data presented arising 
from the research questions. Therefore, the appropriate 
literature was drawn to make sense of the findings. The 
excerpts from parents were narrated according to four 
themes, namely: 
 
� Obstacles to Parental Involvement  
� Understanding of Parental Involvement and its 
impacts  
� Parent involvement at the upper primary school and 
secondary levels  
� Current Issues on parental involvement with 
recommendations by stakeholders. 
 
 

Obstacles to parental involvement 
 
Traditions, language, beliefs and background knowledge 
on school- community relations were identified as the 
main obstacles that hinder parents from participating in 
education. The perceptions of parents about their 
appearance or dressing code on school grounds also 
came out as a barrier. This is revealed in a number of 
responses:  
 
R1 said “I think is traditional or educational background 
some people still believe that to encourage kids to study  
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is only for people who are educated. And the other thing 
is language.Some think that if they come to school they 
must communicate in English or even Rukwangali but 
majority of these parents are not fluent in those two 
languages because, these parents are Nyembas and 
Chokwes. This means very few people know that they 
are allowed to use their vernacular language and that 
teachers could help translate or interpret what parents 
are saying. Some are even shy to use their languages. I 
think this is also an obstacle.” 
 
This views are supported by views from FG 1 and 
Whalley (2007) where he explained that personal feelings 
of uneasiness expressed by parents of a nursery school 
showed the same results when they entering a school 
environment. R2 also stated “mostly this is from the 
educational background because; most of us parents are 
not educated. And really don’t have that knowledge about 
democracy and participation in education, because for us 
is just send kids to school as long as we prepared food 
for them and the basics then we say “go the teachers will 
get you there”.” 
 
Epstein and Dauber (1991) support this thought when 
they found families with multiple children and where 
English is not spoken or read well face significant barriers 
to participation in their children's education. The other 
hindrances mentioned by respondents of Focus Group 2 
is that parents “lack of time to attend to all school 
activities or the children’s needs and distances of some 
parents from school.” The time is always divided because 
most parents at this school leave their home to look for 
jobs in other places, do small business or go and 
cultivate in the inland were soil is fertile and land is 
available. All these factors or obstacles are actually 
deduced from the fact that most of these parents are 
unemployed. 

R3 stated that “for me, it is the transport because I stay 
a bit for. It is really far for me to go to school frequently. 
For example, if I have to and attend meetings, collect 
report cards, or attend to my kids needs at school. All 
these need transport. The other thing is most of us are 
unemployed. Yes, most of the parents are unemployed. 
They try to make a leaving by cultivating and doing some 
small local business. Some leave their places to go and 
look for domestic work in other regions.” 

This perception was also confirmed by the results of 
FG 3 and 4. This is a new finding because none of the 
authors from the literature alluded to this. This could 
mean that in all their research parents did not find 
difficulties to go to-and-from-school. This could also imply 
that parents always chose schools near their homes. 
 
 

Understanding of parental involvement and it impacts 
 
The parents believe that the parental involvement should 
include all activities that support the learners to perform  

 
 
 
 
better in education. They mentioned activities such as 
helping children with homework as the most important 
activity in education. The other activities stated are 
checking learner’s written work in order to see how 
teachers are teaching. Parents may help with other 
important project at school. The project includes the 
construction at school and the cleanliness of the school. 
The respondents also indicate that paying school fees 
and attending compulsory meeting are important aspects 
which have an impact on education. For example, R3 said 
that, “financing some of the school materials as well, 
attending every parent meeting, this should be 
compulsory” and R2 stated that “parental involvement in 
their children’s education is very important that; they have 
to help teachers, more especially to check learners’ 
written work at home and see how they are engaging 
themselves in activities and also to see how teachers are 
teaching, In order for us parents to be seen that we are 
really concerned with our children’s education. We need 
to a lot of other activities for example; when the school 
needs parental involvement on the cleanliness of the 
school we must give a hand. Or maybe there is some 
construction of some sort or whatever taking place at the 
school then it should involve parent.” FG 2 shared the 
same sentiments. 
 
Sanders and Mavis (2001) argue that although 
widespread support for parental involvement is reflected 
in current educational policies and practices, what this 
means is not always clear. Parental involvement includes 
a wide range of behaviour but generally refers to parents 
and family members' use and investment of resources in 
their children's schooling. These investments can take 
place in or outside of school, with the intention of 
improving children’s learning. Parental involvement at 
home can include activities such as discussions about 
school, helping with homework, and reading with 
children. Involvement at school may include parents 
volunteering in the classroom, attending workshops, or 
attending school plays and sporting events. From these 
arguments parental involvement can therefore be 
summarized in six ways: parents as audience, volunteer, 
Para profession, as teachers of own child and help with 
homework and as decision makers. 

Parental involvement for the respondent from 
Sauyemwa seems to be based on the material support. 
Since most of them are illiterate, it is difficult for them to 
actively get involved in the academic life of a child. From 
the interviews one may agree that parents of Sauyemwa 
are willing to participate in education. They only need a 
better understanding of parental involvement and reduce 
some of the obstacles to the practice. 
 
 

Parent involvement at the upper primary school and 
secondary levels 
 
Parents  feel  and  believe  that  both  upper  primary and 



 
 
 
 
junior secondary learners need parental support. 
However the support needed differs as the children grow 
older. For lower grades the parents may concentrate on 
the assessment of the child’s work for example, test and 
exams. And making sure that learners are encouraged to 
study or reading. While, for junior secondary the parents 
should concentrate on solving the issues that hampers 
the progress of a child. Issues such as teenage 
pregnancy, drop-outs, absenteeism and other discipline 
cases need parental involvement at this phase. 

The most important aspect alluded to is that it must 
start when the child start pre-school or lowest grade. For 
example R1 said “both all grades need parental support in 
their school work. But it must start from the lower grades 
or the lowest grade. Because, I mean you cannot leave 
the kid on his or her own until he/she is at junior then! All 
of a sudden you are so interested to push the kid, to 
study or something like that. I do not think that is really 
makes sense. So it must start from the beginning…” 
 
These views are slightly different from that of other 
researchers. Sanders (2001) point out that parents 
generally become less involved as their children grow 
older for many reasons: schools are bigger and farther 
from home, the curriculum is more sophisticated, each 
student has several teachers, parents of older students 
are more likely to be employed, and students are 
beginning to establish some sense of separation and 
independence from their parents. For these reasons, the 
kinds of parent involvement engaged in by parents of 
younger children are no longer relevant or useful. 

This could me that at Sauyemwa parents believe that 
the parental involvement only change activities as their 
children grow older but parents do not become less 
involved. This is revealed from the responses of R2 who 
said “For the upper primary, because you know they are 
still young. Some of them never went through exams and 
test. Especially grade (five lower grades) they still have 
the mentality of playing and they do not know reading 
and all those type of studying and even (if they are) to be 
given them homework. If we parents cannot get involved 
at this stage then this kids will be playing without 
considering that they are given something by the 
teachers to do. 

When it comes to junior secondary; there are more 
problems, high absenteeism, teenage pregnancy, and 
many more. Which means it needs more cooperation 
between parents and the school so that we can join 
hands. To make sure that we agree on some aspect on 
how we are going to solve these problems that are going 
to hamper our children’s education.” 
 
This implies that at Sauyemwa parents feel that parental 
involvement is needed across the grades a school. 
However, from observations it seems not all parents can 
manage to actively involve and solve the problems as 
mentioned by this respondent. 
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Current Issues and recommendations from 
participants 

 
The current issues in education at Sauyemwa indicate 
that the parents who are literate are satisfied with the 
policy, while the parents who are illiterate or uneducated 
are not only unsatisfied but they also don’t understand 
why they should be compelled to be involved in children’s 
education. Some parents find it as nuisance to be called 
for meetings about the children discipline. 
 
R2 said “Which means that for those who understand 
because, they are literate are satisfied with the education 
policy. This is because they make sense of the needs 
why parents are involved in issue especially absenteeism 
and teenage pregnancy. Therefore, most of those who do 
not have the ideas about education issues, they even 
don’t attend to those calls when they are needed at the 
school. They even look at it in a different way.” 
 
The parent shows that as long as their child is in school 
then the teachers must take over on the education of 
everything. These attitudes could be what make some 
parents to be unsatisfied with the government policy that 
encourage them to fully participate in the education of 
their child. This agrees with what Catsambis and 
Beveridge (2001) say that the full role of community, and 
its impact on schools and families, is still unclear. 
Understanding parental involvement as a developmental 
phenomenon is also emerging as an important issue.  
 
 
CONCLUSIONS AND RECOMMENDATIONS 
 
This study demonstrates that parental involvement in 
children's learning is positively related to achievement. 
Further, the research shows that participants at 
Sauyemwa agree: The more intensively parents are 
involved in their children's learning the more beneficial 
are the achievement effects. This holds true for all types 
of parental involvement in children's learning and for all 
types and ages of learners. Looking more closely at the 
research, there are strong indications that the most 
effective forms of parental involvement are those which 
engage parents in working directly with their children on 
learning activities in the home. Programs which involve 
parents in reading with their children, supporting their 
work on homework assignments, or tutoring those using 
materials and instructions provided by teachers, may 
show particularly impressive results. 

This study concludes that despite the fact that parental 
involvement in children's learning is positively related to 
achievement, there are barriers that impede parental 
involvement in education. Traditions, language, beliefs 
and background knowledge on school- community 
relations are identified as the main obstacles that hinder 
parents from participating in education. The perceptions  
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of parents about their appearance or dressing code on 
school grounds are also a barrier. The other hindrances 
mentioned were the lack of time to attend to all school 
activities or the kid’s needs and distances of some 
parents from school. The time is always divided because 
most parents at this school leave their home to look for 
jobs in other towns, do small business far away from 
homes or go and cultivate available pieces of fertile land 
far away from homes. All these other factors or obstacles 
are actually deduced from the fact that most of these 
parents are unemployed. 

The research also shows that the earlier the parents 
involve themselves in a child’s educational process, the 
more powerful the effects will be. There should be 
opportunities for school-to-home and home-to-school 
communications with families; providing communications 
to families in a language all families can understand; 
ensuring adequate representation of the entire 
community of parents on school advisory committees; 
and distributing information provided to the families who 
could not attend. 

It is clearly stated in this study that by bringing the 
identified barriers to the attention of school personnel, 
strategies can be developed and implemented in order to 
increase parent involvement in the educational setting. 
This increase could be used as a catalyst for improving 
academic success for each student attending an urban 
junior secondary school. 

There is need therefore to sensitize parents on the 
impacts of parental involvement. Schools could 
incorporate parenting skills by providing information on 
children’s developmental stages and offering advice on 
learning-friendly home environments. Schools should 
also help parents follow their children’s progress and 
create school open days where meeting are held on the 
achievements of the children. Schools should help 
parents put their children first and the entire school will 
follow. Where opportunities avail themselves, learned 
parents should create clubs with the unlearned where 
learners’ homework is monitored. 

Schools should include families as partners in school 
organizations, advisory panels, and similar committees, 
including work that relates to the operations of the school. 
There is need to find ways of bringing teachers and 
parents to work together. Performance in school subjects 
is improved when parents motivate learners and to work 
together. Further studies should be done on how help 
parents accept that they cannot abdicate their 
responsibilities to any person. They will always be 
parents irrespective of their dress codes or societal 
status. Clubs could be developed by school authorities on 
how to help learners at home and the entire school. 
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