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The research analyzed the role of Catholic Missionaries in the promotion of formal education in North-
western Uganda, a region popularly known as West Nile. Primary data was collected by means of 
questionnaires, observations and interviewing methods. The data was then entered in the computer for 
sorting, editing, coding and presentation in form of tables to show the frequencies and the study 
attributes.The research found out that, indeed, Catholic Missionaries have greatly contributed to the 
development of formal education in West Nile. It was also realized that their syllabus was biased on 
religion and their education system has caused hatred amongst the people of West Nile which is 
existent up to today. For instance, Catholic Seminaries only admit students of Catholic background 
hence causing divisionism in the education system in the region. Therefore, in order to alleviate the 
situation, it was recommended that the Ministry of Education and Sports should encourage inter-school 
educational visit programs through the District Education Committees. School heads should organize 
conferences, seminars and workshops not only to encourage unity amongst the schools but also to 
improve on the performance of students in the region. In addition, Catholic religious leaders should 
pick up the role of sensitizing their subjects and discourage divisionism amongst the faithful. 
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INTRODUCTION 
 
December 16, 2012 was a joyful day for the Catholic 
Church in Arua Diocese, North-western Uganda, as they 
celebrated the centenary of the Catholic faith. The first 
Comboni Missionaries arrived to share the faith with the 
people here in 1912 with a mission station at Palaro, near 
the town of Adjumani, on the eastern side of the river Nile 
(Zenit, 2012). The mission station of Palaro was later 
abandoned due to various health problems including 
sleeping sickness. This caused the missionaries to cross  
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the river Nile and go to evangelize the western side of the 
river. During the celebration in December, Fernando 
Cardinal Filone, the Prefect of the Congregation of the 
Propagation of the Faith, was main celebrant at the 
closing Mass at Indriani, an open place not far from 
where the mission of Palaro stood. These were his 
words: 
 

As missionaries, we rejoice to see that the Church 
grows. The faith, as a seed, has grown into a big 
tree. I cannot help but express my appreciation for 
the selfless service that you render to Christ and the 
Church through teaching of catechism, charitable 
outreach to the needy, education of young people,  



 

 

 

 

144          J. Edu. Res. Behav. Sci. 
 
 
 
reconciliation among families or divided groups and 
assistance to the elderly (Zenit, 2012).  

 
Formal education appears to have been an essential 
aspect of catholic missionaries in West Nile. Right from 
the beginning, the Comboni missionaries took it as the 
most important and indispensable aspect of their mission. 
Everywhere they went in West Nile region, their programs 
of catechism went hand in hand with the aspect of 
education. Accordingly, while they taught people the 
basic truths of Christian faith, they also taught them how 
to read and write, for instance among the Madi, 
“Waranga and LejoRubangadri” hence Catechumenates 
schools slowly evolved and came to be established by 
the missionaries. Almost all the mission stations had a 
mission school. 

This paper analyzes the role of the Catholic Church in 
promoting formal education in North-western Uganda. 
The formal education system in Uganda falls under the 
Ministry of Education and Sports (MoES) and it 
encompasses primary, secondary and tertiary education. 
The foundation for both types of education was laid by 
the Islamic and Christian Missionaries and later built 
upon by colonial and post-colonial administrations 
(Ngaka et al., 2012). It is interesting to see that even 
though the promotion of formal education is the mandate 
of the government, in this part of Uganda, Catholic 
missionaries took the lead. 

Prior to the arrival of the Christian Missionaries in West 
Nile, the people of the region had informal education and 
when the missionaries arrived in 1912, they introduced 
the formal education but their role in developing this type 
of education is not clear, neither has the quality of their 
education come under scrutiny. This research is an 
attempt to exactly define their role in developing formal 
education in west Nile from 1912 to 2012 and discern 
how much impact their education has had on the 
population.Geographically, the research covered the 
entire North-western Uganda namely the present districts 
of Adjumani, Moyo, Nebbi, Zombo, Arua, Koboko and 
Yumbe. This region is popularly known as West Nile. The 
research covered the period from 1912, when the first 
Catholic Missionaries set foot in the region, to 2012, 
when their centenary of formal education, evangelization 
and charitable activities in the region, was celebrated. 
 
 
METHODS 
 
In this study, qualitative methodological approach was 
used because the topic required in-depth interviews to 
get specific details  about  events,  trends  and  situations  

 
 
 
 
regarding the role of catholic missionaries in promoting 
formal education in West Nile. These included the use of 
existing information and observation, interview and 
questionnaire methods. The quantitative approach was 
selected on the assumption that it would enable the 
researchers to acquire first the knowledge of the social 
situation and problem under study; further to this, the 
approach was considered appropriate because of 
thequest for in depth collection of facts, views and 
opinions about practices and attitudes from the point of 
view of the common man and woman. 

Our sample size of 191 was decided using Krejcie and 
Morgans (1970), table of sample size determination. The 
respondents comprised the teaching staff, school 
administrators, Parish Priests, parents and students. A 
summary of the sample size and population is given in 
the Table 1. 

Both Primary and Secondary information was 
generated by this research. During research, observation 
and interview method was used to collect primary data 
from the field. Primary data was collected by use of a 
checklist of relevant questions for guiding discussions 
during interviews with respondents at various levels. 
Different approaches were used to collect primary data. 
These included observation and interview: Observation 
was used during fieldwork; in this method, the 
researchers took a look at the schools around west Nile 
area. Ritchie and Lewis (2003) explain that observation 
provides an opportunity to record and see different 
happenings and situations as they occur. In this method 
one’s behavior and situations can be understood through 
non-verbal communications.  

The questionnaire used by the researchers was 
distributed to those respondents who were in position and 
interested in filling in the spaces provided. The 
researchers received them when fully filled by the 
respondents. Secondary data involved studying the 
different and relevant information on issues of the history 
of the Catholic Church in North-western Uganda and 
formal education.The researchers also used written data 
from other researchers, text books, magazines, reports, 
newspapers to back up the primary data. 

Critical reflexivity was also applied. This is a process 
which involves continuous scrutiny of oneself as a 
researcher and the whole research process. Critical 
reflexivity helps one to continuously keep on updating 
his/her information based on the experience in the field. It 
is a constant process for analyzing and recalling on the 
research process from the start to the end. For example 
how friendship was built in the field and the impacts on 
the data gathered.  Here, three factors need to be taken 
into consideration   by   researchers   when   conducting  
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Table 1. Sample size. 

 

Respondents  Frequency 

Teaching staff 20 

School administrators  17 

Parish Priests 10 

Students  60 

Parents 40 

Traditional leaders 21 

Local Government leaders 23 

Total 191 

 
 
fieldwork. These include: ethical issues, subjectivity and 
inter subjectivity. In this research, we constantly 
evaluated ourselves by comparing our notes on different 
issues and evaluating or findings vis-à-vis what has been 
reported by other scholars. 

Validity and reliability of the research instruments was 
ensured as follows: After constructing the questionnaire, 
the researchers contacted the research specialist at Gulu 
University to comment on the soundness of the tools. The 
researcher therefore established the validity of the 
instruments by the use of expert judgment. This method 
was hailed by Gay and Airasian (2003) for being effective 
for survey tools. Some of the items that were 
recommended to be removed from the instrument were 
automatically removed. Then the researcher made 
appropriate adjustments until the instruments were made 
valid. Reliability of the tools on the other hand was 
determined by the sample pre-test of the tools and a 
rapid processing was done to gauge consistency in 
respondents understanding and answers to the questions 
in the tools. These guided further adjustments aimed at 
enhancing reliability. 

Data analysis in this research included translating, 
transcribing and interpretation of data from the methods 
like interviews, observation and key informants whose 
views were sought in the field. Ritchie and Lewis (2003) 
stated that analysis is a taxing and interesting stage in 
qualitative research process. It requires a combination of 
creativity and systematic searching, blend of inspiration 
and diligent detection. Analysis is an ongoing and 
continuous part of qualitative research. Kvale (1996) 
further argues that an outstanding and good analysis is 
where the researcher is able to draw his/her own 
meanings, interpretations and understanding from the 
interviews that are conducted. For this study therefore, 
the researcher analyzed data in an attempt to answer the 
research questions. Perceptions, experiences and 
options resulting from different methods of collecting data 
was to be described. The description  was  based  on  the 

concepts as found on the theoretical analytical tools. In 
this attempt, primary data supported with secondary data 
found useful was also used.  Relatively, texts from 
Secondary data were also analyzed to compare sources 
of information which was obtained from the field. 

In terms of ethics, the researchers used an introductory 
letter from the Faculty of Education and Humanities of 
Gulu University that introduced them to the people of the 
area of study. This was so as to grant them permission to 
carry out the research activities. Permission was also 
sought from the respondents with subsequent details of 
researcher’s particulars. The research topic, purpose, 
objectives and significance of the study were explained to 
the respondents. Respondents’ full knowledge of their 
need to participate in the study or withdraw with complete 
awareness of the risk and benefit was also explained to 
them. This was intended to establish rapport, familiarity 
with the participants and to empower them to take 
decisions to participate in the study from an informed 
point of view. Informed consent was obtained from the 
participants. Confidentiality of the respondents’ 
information was upheld and anonymity was fully 
observed during the study. 
 
 
RESULTS 
 
The first Catholic Missionaries in Northern Uganda 
arrived on 17

th
 February 1910 at Koba on the eastern 

bank of River Nile south of present day Pakwach Town. 
These were the Comboni Missionaries and the group 
composed of Bishop Greyer, his Secretary Bro. Cagon 
and Fr. Albino. They were warmly welcomed by King 
Omach of the Jonaam Kingdom in present day Nebbi 
District as revealed by Uma-Owiny (2010). The Comboni 
missionaries, however, were not the first Christians in this 
region because they found Baganda, Banyoro and Alur 
Christians already in place. These had been converted to 
the    faith    by   catechists   from   neighboring   Bunyoro  
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Kingdom. According to Msgr. Pierino of Gulu Archdiocese 
in Northern Uganda, an Alur Catechist was already 
teaching catechism in Panyimur, thus, the gospel was 
brought to the northern part of Uganda by lay people! 

In January 1911, the missionaries went to Gulu and on 
the 19th February 1911, in extreme poverty, they started 
the first mission among the Acholi. After establishing 
Omach and Gulu, the Catholic Missionaries thought of 
expanding the third mission south of Gulu on the Nile and 
therefore, on the 14th October 1912, they arrived in 
Palaro at Indriani. Among the early missionaries who 
came in Palaro were Frs. Molinaro and Zambonardi who 
were warmly welcomed by the Chief Rasigala Beka of the 
Madi people. The missionaries then realized that it would 
be better for them to leave Palaro and cross the Nile to 
find a central place for a mission among the Madi and 
open schools to the west of the River (Otiso, 2006). 

In February 1918, the Comboni missionaries led by Fr. 
Zambonardi started the mission of Arua hence within a 
few years the cross had been planted among the three 
main ethnic groups of North-western Uganda namely 
Lugbara, Madi and the Alur although the catholic 
missionaries were aware that both the Islamic and 
protestant missionaries had a foot hold in the area earlier 
than them especially among the Lugbara and the Alur as 
revealed in an interview by Bishop Emeritus Fredrick of 
Arua Diocese. 

From the very beginning formal, education was one of 
the primary concerns of the Comboni Missionaries. 
Brothers were mostly engaged in farm and trade schools, 
while the Comboni Sisters gave their contribution in 
establishing and running girls’ schools and convents for 
indigenous vocations. The development of these schools 
reached its peak during the 1950s and early 1960s. 
Indigenous education taught everyone their culture, good 
behavior, ethnics and the language of the society in 
which they lived. It communicated the skills and 
knowledge required to live in regions often plagued by 
disease, warfare, drought and famine. Education was oral 
and children were taught how to adapt to their physical 
surroundings and how to survive in them. Fire-places can 
be seen as the classrooms of the pre-colonial period. 

The Catholic Missionaries, traditional chiefs and their 
subjects played a key role in establishing the new kind of 
western style schools and in financing them. The colonial 
government did not involve itself in establishing, financing 
or administrating schools at this moment in history. From 
1918 on, proper schools were being established by the 
missionaries. These schools were built in places where 
the missionaries lived, and also in places where those 
missionaries sent some of their Ugandan teachers whom 
they had produced. These schools initially  were  built  for  

 
 
 
 
the children of the chiefs and of the most important 
people in Ugandan society (clan heads and clergyman for 
example). Their children were seen as the future leaders 
of Uganda and therefore needed a good education. In the 
following years, children of peasants also enrolled in 
these schools, because of their intelligence. All Catholic 
Missionary schools were boarding schools. Children who 
attended these schools often left their homes at an early 
age and lived in and around the school till maturity. 
Besides following the lessons, these pupils also attended 
church often, including a full-length service on Sundays.  

The missionaries started to teach Africans along the 
lines of the Western style curriculum they were used to. 
They were taught how to pass English, Arithmetic, Social 
Studies, Religious knowledge and Sciences. Pupils were 
taught by European and African staff. The curriculum 
taught in Uganda varied from that of an English grammar 
school in the bigger amount of emphasis given to the 
geography of the African continent and to the African 
developments since European penetration in their history. 
An interesting difference with the former indigenous 
education is that in Western schools, they did not 
produce while they learned, while in indigenous 
education they did. Missionaries organized education on 
their own in Uganda until 1920. Until then, the colonial 
government was busy in establishing its administration 
and overwhelmedby opposition to it from various 
Ugandan rulers. 

Uganda has taken considerable strides in the provision 
of both formal and non-formal education. The formal 
education system in Uganda falls under the Ministry of 
Education and Sports (MoES) and it encompasses 
primary, secondary and tertiary education. The 
foundation for both types of education was laid by the 
Islamic and Christian Missionaries and later built upon by 
colonial and post-colonial administrations (Ngaka et al., 
2012). 

According to Sekamwa(2001), catholic missionaries, 
the white fathers established rudimentary schools in west 
Nile area especially in the areas of Nebbi and Arua. He 
adds that, by the beginning of the Second World War 
in1939, these mission schools with the help of 
government support developed into the present day 
education system. Throughout the colonial era, education 
was controlled by the catholic missionaries. These 
mission schools were so strict and emphasized discipline 
which promoted quality education. In a way, they were 
also involved in politics. Mamdani (2001) stated that the 
Democratic party, a catholic founded party, was the most 
popular and important party because it gained a mass 
peasantry support in West Nile where market was limited 
to a few staples, traders were significant  and  the  church  



 

 

 

 

 
 
 
 
was the most organized institution. The church was 
organized through teachers in catholic schools as well as 
civil servants. Therefore, the catholic missionaries should 
be credited for their efforts towards developing education 
in west Nile area and it was this same education that 
helped the area to prosper economically. 

According to Odhiambo, Ouso and Williams (1986), 
there were twelve schools run by local authorities and 
fifteen run by various CatholicMissions. While the latter 
tended to emphasize the training of leaders and 
catechists for religious purposes, they provide a basic 
education in reading and writing which could prove useful 
in other occupations as well. While the government 
schools concentrated on training interpreters and minor 
officials, the Catholic Missionaries continued this basic 
pattern of education.  

By 1905, the spheres of then British protectorate 
touched as far as Gulu and some parts of West Nile. At 
the same time, the Comboni Missionaries, commonly 
known as the Verona Fathers, had already began to 
make evangelization in roads into Northern Uganda via 
Sudan. The Combonis first settled in Gulu and later in 
west Nile region. The coming of the combonis opened the 
first door for formal education in northern region of 
Uganda. They vigorously began to educate young men 
andwomen to become literate and self-sustainable 
citizens of Uganda but above all, followers of Christ. The 
Combonis, just like any other groups of evangelists in 
Africa, were right to seethatevangelism without 
incorporation of western formal education was not 
meaningful. The eradication of illiteracy, poverty and 
diseases was seen to be linked with divine agenda of 
saving souls. Consequently, schools and seminaries 
sprung up to support the effects of evangelization. It can, 
therefore, be stated that without the Catholic Missionary 
intervention into the North-western part of Uganda, the 
state of education in there would be appalling. It can still 
be argued that the poor social infrastructure in form of 
schools existing in west Nile area of northern Uganda is a 
consequence of the neglect that began a century ago by 
the first British colonial authorities. It is therefore obvious 
that the Catholic Missionaries have been the cornerstone 
of both the colonial and the post independent 
governments in supporting education in Uganda. 
 
 
Weaknesses of Catholic missionary education 
 
The education system in west Nile was based on 
religious affiliation rather than personal ability of a child. 
This fact is based on the various interviews we made in 
Makerere   University    and    Gulu   University   between  
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January and May 2012. We randomly interviewed twenty 
students from eachdistrict of north-western Uganda. 
Results of the interviews showed thatCatholic students 
studying in the two universities came majorly from 
Roman Catholic secondary schools. 

Atayi (2008) says for a long time during the colonial 
and even post-colonial period, education was the 
preserve of Catholic Missionaries and the most educated 
were, by and large, the sons of chiefs and those of senior 
civil servants. Atayi reveals that several problems limited 
the effectiveness of education, the missionary system 
being one of them. For the first several years of formal 
education in Northwestern Uganda, and indeed all over 
Uganda, teaching duties were in the hands of a small 
group of Europeans and Americans most of them not 
trained as teachers. This contributed significantly to the 
death of African traditional culture among the products of 
catholic education. 

According to Ssekamwa (1997) not until 1939, there 
were only two teacher training schools both Roman 
Catholic in nature one at Lodonga and the other at 
Nyapea. This thinning clearly illustrates that the Roman 
Catholic schools consistently lacked enough teachers to 
staff all the Roman Catholic Missionary founded schools. 
Since there were inadequate teacher training schools, the 
society must have been entrusting a good deal of 
instruction to untrained missionaries, older students, and 
untrained school leavers making education inefficient.  

In 1945, the Catholic Church had five mission stations 
in west Nile, Angal, Nyapea, Ediofe, Lodonga and 
Moyoand in each of them, they established two primary 
schools one for boys and the other for girls. Also in 
Lodonga, the first primary school was started in 1932 
under the leadership of Rev. Sr. Dilletter Nicolini. 
Particularly important was the solemn inauguration of the 
new primary four in Lodonga in 1934. The British 
DistrictCommissioner who was the Chief Guest on this 
occasion said that this was one of the finest schools in 
the territory. Indeed, it was the first primary school of four 
classes built in burnt bricks in the whole of North-western 
Uganda. 
 
 
Religion of students 
 
The researchers found out that in many schools that were 
catholic founded, most of the students there were 
Catholics, followed by the Protestants, Muslims and then 
other religions such as seventh day Adventists among 
others (Figure 1). This indicates that the Catholic schools 
are biased and therefore admit mostly Catholics. 

The researcher found out that the people  of  West  Nile  
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Figure 1: The religious proportion of students in Catholic founded schools. 

 
 

 
 
Figure 2. St. Joseph’s College, Ombaci. 

 
 
are what they are in education because of the Catholic 
Missionaries who did a lot in building schools such as St. 
Josephs College Ombach in Arua, Paidha S.S. in Zombo, 
Warr Girls in Zombo and Moyo Technical Institute in 
Moyo, among others. The missionaries introduced 
education and with the teaching of catechism the 
catechumens were learning the rudimentary elements of 
writing and reading hence the chapels became chapel-
schools and it’s from this that the primaries schools 
developed. The researchers found out that   in   the   five  

missions of Moyo, Angal, Arua,Nyapea and Londonga, 
the building of primary schools began since the 1930s  
and the building are admired even now although most of 
the buildings are being  renovated. These schools have 
played a paramount role in providing education to the 
natives of West Nile and have had good products who 
have become responsible people in the area and the 
whole nation at large. A few examples of Catholic 
founded schools in west Nile are shown in Figures 2 and 
3. 
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Figure 3. Idiofe Girls’ S. S., a pioneer girls’ school in North-western Uganda. 

 
 

The missionaries also trained teachers for example the 
first  catechist became catechist teachers  and the 
necessity to have better education and teachers 
provoked them to start elementary schools for example at 
the end of January 1945, the New Londonga Teachers’ 
center was inaugurated and given the name vocational 
teacher training college (VTTC). Another was St. John 
Bosco Teachers’ College, Yumbe. The Primary Teachers’ 
Colleges have provided teachers for primary schools who 
have solved the problem of limited staff in the area and 
this has reduced on the ratio of pupils-teacher that has 
been high over the years making learning hard. St. John 
Bosco Londoga, is the only catholic founded PTC that is 
still existent in the whole of West Nile region. Its alumni 
are however, scattered all over Uganda serving in the 
best schools. One can therefore not undermine the role 
of the Catholic missionaries in as far as training of 
teachers is concerned. Figure 4 shows how St. John 
Bosco Londoga PTC looks like. 

The catholic missionaries encouraged the 
disadvantage to feel at home. This is done through the 
introduction of the orphanages for example Redeemer 
orphanage in Moyo and St Kizito orphanage in Arua. It 
has also encouraged the Girl child education through the 
introduction of Girl schools such as St Mary’s Ediofe, 
Logiri Girls in Arua and St Asumta Girls in Adjumani. This  

has therefore reduced the illiteracy rate and increased 
women emancipation in the region. Besides, the church 
has also encouraged special needs education for 
instance, Ediofe Girls’ Primary School and Moyo Girls’ 
Primary School for the blind and deaf child education. 
The orphanages also cater for the deaf, blind and lame 
among others. This therefore has made the Catholic 
Church in West Nile to give a very good example that 
disability is not inability. 

The missionaries also leased land for example the 
missionaries leased land in Debelega village in Koboko 
District where St Charles Lwanga farm school was 
established and in 1956, the Farm school was developed 
into a secondary school by Fr. Cifaldi which has become 
famous in West Nile and Uganda at large. It was this land 
that the missionaries used to set up buildings that were 
used as classrooms, staff quarters and dormitories that 
were so much important in the development of education 
in the area. Notably these structures are still existent and 
used by the current staff. The same land is also used for 
agriculture to provide food for the teachers and the 
students which has promoted motivation among teachers 
and the students since a satisfied mind stimulates 
academic excellence. Therefore, basing from this back-
ground, it is important to note that the role of the catholic 
missionaries in the development of formal education  was  
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Figure 4. The Administration Block of Lodonga Primary Teachers’ college. 

 
 
and is still paramount in West Nile area. For instance, St. 
Charles Lwanga Koboko has remained an outstanding 
school in west Nile in the production of good grades both 
at UCE and UACE levels at UNEB. Below is St. Charles 
Lwanga, Koboko where the missionaries leased land so 
that it should be put in place. 

The catholic missionaries established churches that are 
centers of faith to students and pupils in catholic founded 
schools. At least wherever a catholic school exists, there 
is a catholic church. The best examples to consider are 
Ediofe Girls S.S., Arua, St. Charles Lwanga S.S., 
Koboko, Paidha S.S., Zombo, and St. Aloysius College, 
Nyapea, Zombo. The aim was to groom their learners as 
God-fearing people since all wisdom comes from Him. 
Even up to today, the Catholic Schools have stuck on this 
which, has improved on the morals of students. In every 
catholic school that is found in west Nile, there are 
specific days that are preserved for prayers to praise God 
and thank Him for their achievements. For instance, in 
Ediofe Girls in Arua, every Wednesday from 5: 00 pm to 
6: 00 pm and St. Charles Lwanga,Koboko, every 
Thursday from 8: 00 am to 9: 00 am, among others. This 
has not only promoted morals in Catholic schools and 
good discipline among students but has also contributed 
to effective and efficient learning as students are not 
usually disturbed   with   endless   suspensions   due   to  

indiscipline. Figure 5 shows the structure of St. Aloysius 
chapel that is found in the school premises of St. Aloysius 
college, Nyapea, Zombo District. The statue of the Virgim 
Mary is quite visible. 
 
 
The syllabus adopted by the Catholic Missionaries 
 
The curriculum was based mainly on religion other than 
anything else. It emphasized religion other than reading, 
writing and other subjects because more time was 
devoted on church activities and this therefore meant that 
instead of concentrating on books, the children spent 
most of their time attending to activities of the church. 
This has affected the people of this area up to now and is 
responsible for the poor performance of many schools 
like Paidha S.S., Zombo, St. Aloysius Nyapea, Zombo 
and Monsgr Bala S.S., Adjumani, among others. 

The earliest curriculum that was adopted by the 
Catholic Missionaries was biased to only boys and 
ignored girl child education. It was not until of recent that 
girl child education was initiated.  

However, much as the catholic education curriculum 
was religion based. They are also credited for the 
introduction of practical activities for example many 
technical   and   vocational  schools  were  introduced   to  
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Figure. 5. St. Aloysius chapel found in the school premises of St. Aloysius college, Nyapea, Zombo District. 

 
 
 
produce self-reliant citizens of the region. For instance, 
Catholic Missionaries established Moyo Technical 
institute in Moyo for Boys and Flamino vocational school 
in Arua for the Girls which was started in 1988 to en-
courage practical activities for the girl child in the region. 
These institutions have helped to assist students who 
cannot afford school fees for secondary education and 
reduce on job seekers since most of them are trained as 
job creators. This has helped to solve the high rate of 
unemployment in West Nile and northern Uganda 
generally.  
 
 
Weaknesses of the catholic founded schools 
 
Before the government took over the schools, pupils and 
students who studied in Catholic schools were given all 
the scholastic materials for example books, pens, bags 
and clothes among others. This policy reduced the spirit 
of hard work amongst the people of West Nile up to day. 
Besides, it has made the people to belief that the church 
is so rich and is still capable of providing some of these 
scholastic materials for their children. Worst still, the 
missionaries trained people for white color jobs not for 
our real village life. The missionaries also divided the 
people of West Nile on  religious  grounds.  For  instance,  

children who were not of catholic background were not 
allowed to study in the catholic founded schools. St Peter 
and Paul seminary gives a clear picture of this fact till 
today. This catholic founded school is where students are 
trained for both U.C. E and U.A. C. E with a view that 
they will embrace priesthood in future. Therefore only the 
children of catholic background are allowed to study in 
this school and more so the children of the families who 
have wedded in the Catholic Church study in the school. 
Hence a very big weakness of the catholic missionaries 
since it shows a level of discrimination in the education 
system. 

Catholic education has also created division and hatred 
in schools which is in existent up to day in most 
missionary schools, for instance Students of St Mary’s 
Ediofe Girls are perceived enemies of students of Muni 
Girls which is a protestant missionary school. Likewise, 
students of St Joseph’s College, Ombach, a Catholic 
School and Mvara S.S. which is also a protestant school 
are constantly rivaling. Even up to now, the head 
teachers of the catholic founded schools are expected to 
be Catholics according to the Arch Diocesan Educational 
constitution because the Catholic Church has a direct 
influence in these schools. The researchers discovered 
that the head teachers of St Charles Lwanga, Koboko, St 
Joseph Ombachi in  Arua,  Warr  Girls  in  Zombo,  Pokea  
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Seminary in Arua, St John Bosco P.T.C in Yumbe among 
others, are Catholics. 

Besides, the Catholic Missionaries neglected the 
education of infants for instance, the idea of nursery 
schools was not in their mind. In the same vein, they 
were not concerned with university education since they 
feared that setting a university would enlighten the people 
who would in turn challenge their authority. This explains 
why there is no outstanding Catholic university in West 
Nile region.  
 
 
DISCUSSION 
 
The purpose for this research was to establish exactly the 
role of Catholic Missionaries in the development of formal 
education in North-western Uganda from 1912 to 2012. 
From the study, it was found that the Catholic Church has 
developed formal education through building schools, 
training teachers, leasing land for educational infrastruc-
tures and promoting morality among the people of West 
Nile. However, much as they are credited for 
development of education in the region, the curriculum 
they introduced was religion biased and their education 
was more of white color jobs’ oriented other than making 
people face the real village life. 

It was also discovered that there is a lot of hatred 
amongst the religious groups for example the Catholics, 
Protestants and Moslems which is existent even up to 
now.  For instance, St Mary’s Ediofe Girls a catholic 
school and Muni Girls in a protestant school Arua 
similarly St Charles Lwanga College a catholic school 
and Nyaigilia S.S a protestant school in Koboko. This 
scenario presents how contrary the idea of “love of one 
another” has been propagated to the people in the 
region. The resultant hatred led to underdevelopment in 
the region since the spirit of communalism and 
egalitarianism that characterized the pre-Christian era 
has been eroded. What is clear is that the hatred of these 
religious groups trace its routes to the coming of the 
catholic missionaries and their role in formal Education in 
West Nile. This issue alone has greatly affected the 
people of North-western Uganda socially, for example in 
2007; St Mary’s Ediofe Girls S. S. almost lost a student 
during a Netball competition with Muni Girls S.S when a 
referee decision was challenged. Rival players and 
spectators thought the referee was biased. A bitter 
disagreement ensued and students of Ediofe Girls were 
assaulted, one ended up losing her teeth. 

Based on our findings, we wish to conclude that the 
role of catholic missionaries towards the development of 
formal education in North-western Uganda  has  been  so  

 
 
 
 
vital but there is need to strengthen the relationship 
between the Catholic Missionaries and other religious 
groups to discourage divisionism among their followers. 
 
 
RECOMMENDATION 
 
The Ministry of Education and Sports should encourage 
inter-school educational visit programs through the 
District Education Committees by organizing 
conferences, seminars and workshops to encourage 
unity amongst the schools of West Nile so as to improve 
on the performance of the students in the Region. 
However, the students should be guided well and should 
be given a clear explanation as to why the focus is only 
on catholic missionaries. In the same way, the ministry 
should encourage girl child education through the 
Catholic Church by building more schools and institutions 
that can promote high literacy rate of women in the 
region.Catholic religious leaders on the other hand, 
should pick up the role of sensitizing their subjects and 
they should discourage divisionism amongst the people 
of North-western Uganda. 
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