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It has been discovered that the South African schooling system performs well below its potential (DoE, 
2010:1). Moreover, the systemic evaluation report of 2004 has found that the performance of schools in 
South Africa is not at the level the Department of education would love them to be and it is against that 
background that the WSE policy was enacted (DoE, 2005: i).However, according to a report by the 
Mpumalanga DoE (2002:17) it has been established that schools in Mpumalanga do not perform as 
expected and that monitoring has not actually assisted these schools. According to this Department, 
approximately fifty (50%) of SMTs lack management skills and this is associated with the poor 
implementation of programs aimed at alleviating the performance levels of these schools and this leads 
to poor performance and lack of accountability( DoE, 2002:17). This paper provides empirical evidence 
together with scholarly argument to address the issue “the role of School Management Team (SMT) 
towards the implementation of the Whole School Evaluation (WSE) in GertSibande Education District of 
the Mpumalanga Province”. 
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INTRODUCTION 
 
Recent changes in the Department of Education (DoE) 
has compelled educators, members of School Manage-
ment Team (SMT) and government officials to change 
their ways of doing things, so as to improve the standard 
of education in the new democratic South Africa. In a bid 
to improve the quality of education in South Africa (SA), 
the then Minister of education, Professor Kader Asmal, in 
line with the Tirisano programme, launched the whole 
school evaluation (WSE) policy as one of the measures 
with which improvement and quality can be assured in 
South African schools (DoE, 2002:1). The WSE policy is 
provided for in the National Education  Policy  Act  (27  of  
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1996) as a monitoring and evaluation mechanism that 
any Minister should use in appraising the entire being of 
all schools in South Africa for better and improved 
performance. 

The WSE promotes the notion of collaboration, men-
toring and guidance of all school role players with an aim 
of improving school performance. WSE is by its structure, 
theory, design, aims and objectives fundamentally 
different from the schools-inspection system conducted 
during the apartheid era in South Africa. Amongst others, 
it is objective, interactive, transparent, structured, 
developmental, supportive rather than punitive and 
judgmental (DoE, 2002:1). The SMTs in Mpumalanga 
Provincial Department of Education are not excluded 
from the afore process. Their secondary schools also 
need to be evaluated to enhance performance in the area  



 
 
 
 
of the study. 
 
 
Conceptual framework 
 
The literature study was conducted in relation to the 
research purpose and aims stated in this paper, i.e. this 
study was achieved through the review of literature such 
as education policies, textbooks, journal, articles, official 
reports, and Departmental publications concerning the 
Implementation of the WSE in schools. 

WSE is defined as “a system of evaluating the 
performance of schools as a whole in which corporate 
contribution to improve performance is measured rather 
than simply the performance of an individual member of 
staff” (Department of Education, 2001: iii). 

To support the afore view, Asmal (2001:3) defines 
WSE as “an attempt to initiate a more sensitive critical 
means of improving the effectiveness and productivity of 
our schools”. In a similar view, the Asian Network of 
Training and Research Institutions in Educational 
Planning (ANTRIEP) under the auspices of the 
International Institute for Educational Planning (IIEP), 
defines WSE as “an indispensable task aimed at 
increasing accountability, ensuring compliance of schools 
to administrative demands and to lead to pedagogical 
and managerial improvements” (UNESCO, 2004: 21).  

From the above definitions, it is clear that there are 
different functions, meanings, purposes and approaches 
of the WSE in different context and perspectives. 

Steyn (2002: 262) argues that the WSE is “a process 
that is meant to be supportive and developmental rather 
than punitive and judgmental”. In contrast, Davidoff and 
Lazarus (2002:84) attest that, the South African history of 
inspection and control of schools has provided many 
reasons to feel negative and be cynical of any evaluation 
process. So the manner in which the apartheid govern-
ment conducted this function has dire consequences on 
what could be done today.  

The SMTs who have been involved in the above 
process need to acclimatize to the manner in which the 
new school’s evaluation process has to be done. SMTs 
are critical in the implementation of any programme that 
the department introduces. The success of any 
programme, therefore, is dependent on the manner in 
which they implement such programmes. Moreover, the 
schools organizational climate as an important facilitating 
impetus to the fulfillment of departmental programs will 
also be looked in to so as to determine the role of SMTs 
towards the implementation of the WSE in GertSibande 
District of the Mpumalanga province. 
 
 
Statement of the problem 
 
According to the DoE (2000:7), the National policy on 
WSE introduces an effective  monitoring  and  evaluation  
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process that is vital to the improvement of quality and 
standards of performance in schools. However, the latest 
systemic evaluation report indicates that, generally, 
schools in South Africa are not performing to the expec-
ted level of competency (DoE, 2010:1). This observation 
prevails amidst the introduction and implementation of 
the WSE in South Africa. This study wanted to appraise 
and evaluate the abilities and factors that can assist 
members of SMT to implement WSE in GertSibande 
Secondary Schools. 
 
 
Objectives and research questions 
 
In order to achieve the aim, the following objectives were 
pursued: 
 
i. To determine which leadership styles can help 
members of SMTs towards the implementation of WSE 
ii. To identify factors that hampers the members of SMTs 
in implementing WSE 
iii. To suggest strategies that can be developed by 
members of SMTs to accelerate the implementation of 
WSE 
From the above objectives, the following questions arise: 
 
Q1. Do members of SMT play a role in the 
implementation of WSE in GertSibande Education District 
of the Mpumalanga Province? 
Q2. To which extent does the leadership style of 
members of SMTs influence the implementation of WSE? 
Q3. Which factors hamper the implementation of WSE by 
members of SMTs? 
Q4. Which strategies can be developed by SMTs to 
support the implementation of WSE in the area of the 
study? 
 
 
METHODS 
 
Data collection and analysis 
 
This study is designed to appraise the role of SMT 
towards the implementation of WSE. The emphasis was 
on the relationship between the SMT and variables such 
as leadership styles, management, policy, resources, 
school governance, learning and teaching support 
material. 

Due to the number of Secondary schools in 
GertSibande Education District, the researcher decided 
to use random sampling method to find respondents to 
questions that were meant to give a clear picture on how 
the WSE contributed towards whole school performance. 
The data that were collected was subjected to statistical 
analysis to test objectivity. The researcher has used a 
mixed-method research design to collect data from the 
area of the study. The sample size of this  study  was  N=  
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50 participants. The researcher used structured 
questionnaires and interviews to collect relevant data 
from the selected members of SMTs in GertSibande 
Education District. These questionnaires were filled by 
twenty five (25) male and twenty five (25) female 
respondents who were randomly selected. Furthermore, 
the researcher had interviewed fifty (50) relevant 
stakeholders so as to collect relevant data that will assist 
in the assessment of the situation in the area of the 
study. 
 
 
RESULTS AND DISCUSSION 
 
Data analysis  
 
Result from the data analysis in Table 1 shows that Q.1 
indicates that fifty percent (50%) male and fifty percent 
(50%) female members of SMTs responded to the 
questionnaires. An equal number of male and female 
respondents were used as a sample to minimize the 
scope of biasness in the study.  

Q.2. in Table 2 reveals that thirty-six (72%) of the 
respondents are between 36-45 years of age, eight 
(16%) of them are between 46 and 55 while two (4%) are 
between 56 and above. In Table 2, it shows clearly that 
the majority of the respondents are below the age of forty 
five. This implies that most of the young members of the 
SMTs were appointed after the new democratic dispen-
sation. It would appear some old principals have probably 
taken severance packages after the new democratic 
South Africa due to, inter alia, uncertainty. 

Q.3 in Table 3 indicates that forty (80%) of the respon-
dents disagreed with the statement, ten (20%) agreed 
with the statement while only five (10%) recorded uncer-
tain. From these findings, it it was observed that the 
majority of the respondents disagreed with the statement. 
This shows clearly that the members of the SMTs do not 
see the effects of WSE in their sphere of operation. 
Q.4 reveals that forty-four (88%) of the respondents 
agreed that there were challenges in the management 
and implementation of the WSE, ten (20%) disagreed 
with the statement while only one (2%) recorded 
uncertain (Table 4). From the findings in Q4, it was 
observed that the members of SMTs are facing a great 
deal of challenges related to the management and 
implementation of the WSE in the area of the study. 

Q.5. indicates that thirty-nine (78%) of the respondents 
agreed that the management and implementation of the 
WSE depends on the quality of physical resources, eight 
(16%) disagreed with the statement, while three (6%) 
recorded uncertain (Table 5). From the information, it is 
clear that the smooth implementation of the WSE needs 
quality physical resources in secondary schools of the 
GertSibande District of Education. The management and 
implementation of the WSE is not implemented success-
fully   due    to    lack   of   physical   resources   such   as  

 
 
 
 
laboratories and libraries since the majority of secondary 
schools in the area are in rural areas. 

Q.6 in Table 6 reveals that forty-two (84%) of the 
number of respondents disagreed that there are clear 
guidelines on how to link managerial performance with 
WSE, seven (14%) of them agreed with the statement 
while 1(2%) recorded uncertain. 

Results analysis to Q.7 was shown in Figure 1 (Q.7. 
Have you attended a workshop related to the imple-
mentation of WSE? In Figure 1, eighty percent (80%) of 
the respondents revealed that they never attended any 
training on the implementation of WSE, fifteen percent 
(15%) agreed with the statement while only five percent 
(15%) recorded unsure. 

From the findings in Figure 1, it was observed that the 
majority of the respondents never attended any workshop 
on the implementation of WSE, hence they do not see 
any effect from the above policy. 

Forty-one (82%) of the respondents confirmed that the 
WSE cannot succeed without the availability of the LTSM 
(Table 7). Seven (14%) of them disagreed with the state-
ment while two (4%) recorded uncertain. From the finding 
(Figure 2), it is evident that the WSE cannot have any 
effect on any secondary school without the availability of 
LTSMs. This problem has disturbed the management and 
implementation of the above policy in the area of the 
study. 

In Figure 2, Q.9. Where do you prefer to attend training 
workshops on WSE? Shows that seventy percent (70%) 
of the respondents to Q9, indicates that they prefer to 
attend WSE training in schools, Fifteen percent (15%) of 
them prefer to attend at Universities. Ten percent (10%) 
of the respondents prefer to attend it at conference 
centers, while five percent (5%) would like to attend it at 
the government offices. From the information, it is evident 
that most of the respondents want to attend the WSE 
workshops in schools where the WSE should be 
implemented. This process will help the facilitators and 
participants to link the WSE theory with reality in the 
schools.  

In Q.10, forty-five (90%) of the respondents agreed that 
large numbers of learners in a classroom can disturb the 
effects of WSE. Four (8%) of them disagreed with the 
statement while one (2%) recorded uncertain. From the 
finding (Table 8), it was observed that large numbers of 
learners in a classroom disturbs the effects and the 
implementation of the WSE. To avoid the afore 
observation, members of SMTs in GertSibande District of 
Education need to be aware of the universal norms and 
standards regulating the provisions of pupil-teacher ratio 
so as to lead to better management of any program 
including WSE. 

In Q.11, thirty-eight (76%) of the respondents agreed 
with the statement, nine (18%) of them disagreed while 
three (6%) recorded uncertain. From the finding (Table 
9), it is clear that the negative behavior of SGB members 
can disturb  the  implementation  of  the  WSE.  This  has  
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Table 1. Distribution of respondents according to gender. 
 

Item Frequency(f) Percentage (%) 

Question1 (Q.1): What is you gender?   

Female 25 50 

Male 25 50 

  Total Fx=50 100% 

 
 
 

Table 2. Distribution of respondents according to age. 

 

Item Frequency(f) Percentage (%) 

( Q.2) : Age Analysis   

(30-35) 4 8 

(36-40) 20 40 

(41-45) 16 32 

(46-50) 6 12 

(51-55) 2 4 

56 and above 2 4 

  Total fx=50 100% 

 
 
 

Table 3. Whole school evaluation and performance. 
 

Item Frequency(f) Percentage (%) 

(Q.3): Does the Whole School Evaluation have any effect on school’s 
performance? 

  

Agree 4 8 

Strongly agree 6 12 

Disagree 18 36 

Strongly disagree 22 44 

Uncertain 5 10 

Total fx=50 100% 

 
 
 

Table 4. WSE, management, and challenges. 
 

Item Frequency(f) Percentage (%) 

(Q.4): Are there any challenges in the management and implementation of WSE?   

Agree 20 40 

Strongly agree 24 48 

Disagree 2 4 

Strongly disagree 3 6 

Uncertain 1 2 

Total Fx=50 100% 

 
 
 

been confirmed by the majority of the respondents. In 
Q.12, twenty-nine (58%) of the respondent strongly 
disagreed with the statement, seven (14%) agreed, three 
(6%) strongly agreed, nine (18%) disagreed and two (4%) 
recorded uncertain. From the finding in Table 10, it is 
clear that the majority  of  SMT  members  do  not  clearly  

understand their roles in the performance of their 
functions to the fulfillment of the objectives of the WSE in 
the area of the study of the WSE. If SMTs do not 
understand their roles and functions in this regard, surely 
the implementation of WSE will not succeed as confusion  
and    disdain    will     hamper     the   realization   of   this 
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Table 5. The WSE and physical resources. 
 

Item Frequency (f) Percentage (%) 

(Q.5): Do you agree that the management and implementation of the WSE depends 
on the quality of physical resources? 

  

Agree 9 18 

Strongly agree 30 60 

Disagree 3 6 

Strongly disagree 5 10 

Uncertain 3 6 

Total Fx=50 100% 

 
 

Table 6. WSE and policy guidelines. 

 

Item Frequency (f) Percentage (%) 

(Q.6): Are there any clear guidelines on how to link managerial 
performance with WSE? 

  

Agree 3 6 

Strongly agree 4 8 

Disagree 30 60 

Strongly disagree 12 24 

Uncertain  1 2 

Total Fx=50 100% 
 
 
 

 
                         

Unsure  

Agree  

Disagree  

 
 
Figure 1. WSE, training and implementation. 

 
 

Table 7. WSE and the Learning, Teaching and Support Materials (LTSM). 

 

Item Frequency (f) Percentage (%) 

(Q.8): Can WSE succeed without Learning, Teaching and support 
Materials 

  

Agree 20 40 

Strongly agree 21 42 

Disagree 3 6 

Strongly disagree 4 8 

Uncertain 2 4 

Total Fx=50 100% 
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70%= School 
15%= University 
10%= Centre conference 
5%= Government Office  

 
 
Figure 2.The WSE and training workshops. 

 
 

Table 8. WSE and teacher-pupil ratio. 

 

Item Frequency (f) Percentage (%) 

(Q.10): Do you think large number of learners in a classroom can disturb the 
impact of the WSE? 

  

Agree 21 42 

Strongly agree 24 48 

Disagree 2 4 

Strongly disagree 2 4 

Uncertain 1 2 

Total Fx=50 100% 
 
 

Table 9. WSE and the Schools Governing Bodies (SGB’s). 
 

Item Frequency (f) Percentage (%) 

(Q.11): Do you think the behavior of SGB`s can influence the effects of WSE?   

Agree 8 16 

Strongly agree 30 60 

Disagree 4 8 

Strongly disagree 5 10 

Uncertain 3 6 

Total Fx=50 100% 

 
 

programme. 
 
 
Structured interviews 
 

The respondents revealed that they do not understand  

the effects of WSE in the area of the study due to the 
following challenges: 
 
i. Lack of clarity on how WSE impact on school 
performance. 
ii. Lack of training programs related to the Implementation  
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Table 10. WSE and the School Management Teams (SMT’s). 
 

Item Frequency (f) Percentage (%) 

(Q.12): Do members of the SMT’s understand their roles in the implementation of the 
WSE? 

  

Agree 7 14 

Strongly agree 3 6 

Disagree 9 18 

Strongly disagree 29 58 

Uncertain 2 4 

Total Fx=50 100% 

 
 
 

of the WSE.  
iii. Lack    of    relevant     resources    that    support    
implementation of the WSE. 
 
 

Findings from the empirical research 
 
The key findings in relation to the main question stated 
include: 
 

i. 80% of the respondents do not understand how the 
WSE relate to their performance and the standard of 
education in the area of the study. 
ii. 88% of the respondents confirmed that there were 
many challenges related to the effects emanating from 
the management and implementation of the WSE. 
iii. 78% of the respondents agreed that the effectiveness 
of the WSE depends on the physical resources and the 
quality of education that the secondary school learners 
receive from their educators. 
iv. 84% of the respondents claimed that there are no 
clear policy guidelines on how to link their managerial 
performance with the WSE. 
v. 82% of the respondents agreed that the Learning and 
Teaching Support Materials (LTSM) can contribute 
towards the effectiveness of the WSE. 
vi. 90% of the respondents confirmed that the large 
numbers of learners in a classroom can disturb the 
impact of the WSE. 
vii. 78% of the respondents agreed that the behavior of 
the members of the School Governing Body (SGB) can 
have an impact on the implementation of the WSE. 
viii. 80% of the respondents confirmed that they did not 
attend training workshops on WSE. 
ix. 95% of the respondents preferred to attend the WSE 
training workshops in the schools they serve. 
x. 78% of the respondents agreed that the SMTs do not 
actually understand their roles and functions in the 
implementation of the WSE. 
 
 

Findings from structured interviews 
 

i. From   the   fifty   (50)    respondents   that   have   been  

interviewed, forty eight (48) of them confirmed  that  there  
was still a confusion and lack of clarity on how WSE 
affect the performance of each school in the area of the 
study. 
ii. Out of fifty (50) respondents that have been 
interviewed, forty six (46) confirmed that they never 
attended training programs on the implementation of the 
WSE in the area of the study. 
iii. Out of fifty (50) respondents that the researcher has 
interviewed, forty-nine (49) of them agreed that there was 
a correlation between the availability of resources and 
their effects on WSE. 
 
 
Recommendations 
 
On the basis of the findings from the empirical 
investigation and structured interviews, the following 
recommendations are made: 
 
i. The Provincial Department of Education (PDOE) in 
Mpumalanga should be encouraged to empower 
members of SMTs in GertSibande District of Education to 
realize the importance of the WSE and its effects on 
human development and academic performance. 
ii. The PDOE should be encouraged to provide and build 
relevant educational resources that will make the 
members of the SMT to realize the importance and 
effectiveness of the WSE in the area of the study. 
iii. Policy makers in the PDOE in Mpumalanga should be 
encouraged to distribute the LTSM in time to support the 
implementation of the WSE in the area of the study. 
iv. The members of the SMT in GertSibande Secondary 
Schools should be encouraged to adhere to the universal 
norms and standards of teacher-pupil ratio to enhance 
positive effects of WSE in their schools. 
v. The PDOE should train the members of the SGB`s to 
change their negative behavior towards each other to 
enable the SMT to realize the intended objective of the 
WSE. 
vi. The PDOE should be encouraged to allow all 
members of SMT in GertSibande District of Education to 
attend the workshops on the implementation of  the  WSE  



 
 
 
 
in schools to enhance their managerial  skills  and to   link 
theory with the reality. 
 
 
Conclusion 
 
The purpose of this study was to investigate the role of 
SMTs towards the implementation of WSE in the 
GertSibande Education District of the Mpumalanga 
Province. The factors that disturb the realization of the 
aims of WSE have been discussed in full in this paper; 
suggestions for solutions to the problem stated. The 
study is merely an eye-opener for policy makers, 
government officials, SMTs and other stakeholders. It is 
now their responsibility to look into the researcher’s ideas 
and recommendations for possible ways to improve the 
Management and the implementation of the WSE in 
GertSibande District of Education. 

Furthermore, the recommendations made in this paper 
focused on the way in which WSE can make an impact 
on the management and performance of Secondary 
schools in GertSibande Education District. Members of 
the SMTs need to be empowered in order to improve the 
management and implementation of the WSE, not only in 
GertSibande Education District but Mpumalanga 
Province in particular and South Africa as a whole. 
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